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3¢ Apresentagdo 3t

Este nimero da YAWP - Revista dos Alunos de Graduagio da Area de Estudos
Linguisticos e Literarios em Inglés é uma edicdo especial dedicada a artigos que
representam resultados de pesquisas em nivel de Iniciagdo Cientifica, produzidos por
alunos dos cursos de Letras da Faculdade de Filosofia, Letras e Ciéncias Humanas da
USP.

Por abordarem temas variados, os onze textos selecionados foram agrupados em
trés partes. A primeira— Linguagem e Sociedade — relne trabalhos que tratam, por
exemplo, de aspectos da sala de aula de lingua estrangeira, incluindo formagao docente
e educagdo critica. Na segunda parte — Estudos Literarios —, sdo apresentados
estudos que analisam romances em lingua inglesa. A terceira parte — Estudos da
Tradugdao — traz pesquisas em torno de recepgdo de obras, comparagdo entre duas
tradugoes, tradugdes de pecas teatrais e elaboragdo de dicionario terminolégico. A
quarta e Ultima parte tem como foco a andlise cinematografica.

No artigo Possibilities for Visual Literacy in the Classroom: an Analysis of
Physically Disabled Characters (and Other Non-Hegemonic Bodies) in Popular
Movies, Gabriela Hiraki Tomizuka analisa cenas e imagens selecionadas dos filmes ooy
Contra o Satdnico Dr. No (1962) e Kingsman: Servigo Secreto (2014), com o objetivo de
investigar questdes de representacdo no cinema e sua abordagem em sala de aula,
aliando-as a pratica de letramento visual.

Em Formagao docente de linguas estrangeiras: por um ensino translingue e
sociocultural, Tamara Cevera aborda a questdo da necessidade de se preparar o
docente de linguas estrangeiras para melhor educar os alunos, sob a perspectiva
sociocultural e ndo somente do ponto de vista linguistico. No artigo, a autora discute a
formagdo docente a luz dos conceitos de cultura, translinguagem e educagao critica.

Considerando a contribuigdo do teatro no ensino de linguas, Amanda Rodovalho,
em Theater and Language Education: Diverse Paths Towards a Critical Education,

trata de teorias empregadas na pratica didatica, utilizando a improvisagdo teatral e a
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ideia de performance como recursos para auxiliar no desenvolvimento da educagao
critica.

Em LGBTQ+ Fanfiction in the Academia and its Importance for Media
Representativity, Julia de Franga Leme Izabela discute o conceito de representatividade
da comunidade LGBTQ+ no ambito da criagdo literdria em espagos virtuais,
especificamente na pratica de produgio de Fanfiction.

Rafaella Gobbo Reis da Silva, em North and South: a experiéncia da desilusao,
apresenta uma andlise formal do romance North and South, de Elizabeth Gaskell, com
énfase nainvestigagdo das estratégias empregadas pelo narrador para a construgao das
relagdes de classe entre personagens. A autora recorre ao conceito de romance da
desilusdo, proposto por Georg Lukacs.

O texto Write My Name in Fire Red and Burn It: aspectos da subjetividade e seus
desdobramentos formais na narrativa de Wide Sargasso Sea, de Jean Rhys, produzido
por Mariana de Carvalho Oliveira, apresenta uma anélise do quinto romance de Jean
Rhys, por meio dos métodos propostos pela Teoria Critica, com o objetivo de
compreender os aspectos formais decorrentes do contexto evocado pela narrativa.

Lais Trajano Mendes, em Representagao cultural, politica e tradugao seletiva:
uma breve analise da recepgao de Jorge Amado na Hungria, no contexto da Europa
bipolarizada, aborda o ato tradutério ndo como uma mera transposicao de significados
de termos de um texto para outro, mas como um ato social, um processo que engloba
aspectos socioculturais e politicos, o que implica a impossibilidade de se considerar
posigdo neutra, por parte do tradutor ou do corpo editorial.

Em A fidelidade e a liberdade em duas tradug6es de Recado a Adolf, de Osamu
Tezuka, Caio Perin Ribeiro toma como corpus de andlise duas tradugdes da obra
japonesa (mangd) para discutir o ato de traduzir também como meio de intervengio

politica.

José Pedro Mesquita dos Santos, em seu artigo Elaborando defini¢6es para
um dicionario terminolégico de Ciéncias Naturais, oferece um relato do
processo que resultou na elaboragdo de cem definigdes para termos utilizados pelas

Ciéncias Naturais (mais especificamente pela Biologia, para denominar conceitos
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referentes ao corpo humano). As defini¢des tiveram como publico-alvo os professores
do Ensino Fundamental I. Os termos foram coletados num corpus de estudo formado
por livros didaticos selecionados pelo MEC no Programa Nacional do Livro Didatico

(PNLD) de 2010 e 2013.

Em As Pegas de Maria Velluti, Luiza Araujo Cardeal da Costa se debruga sobre as
contribuigdes de Maria da Conceigdo Singer Velluti para o teatro do século XIX e a
recepgdo das obras que traduziu, com o objetivo de expandir as investigagdes no ambito
dos estudos da Historiografia e Histdria da Tradugao, sobretudo no que diz respeito ao

papel da mulher tradutora.

Lucas Brichesi Minari, em The Production of Space in Ken Loach’s |, Daniel Blake,
propde uma andlise do filme, com énfase na percepgio da espacialidade associada a

percepgao do espectador, valendo-se de aspectos da teoria de David Harvey.

Os textos aqui reunidos representam valiosos resultados conquistados pelos
autores graduandos, juntamente com seus orientadores, e constituem etapa
fundamental no processo de construgdo de uma carreira académica criativa, promissora
e de relevancia social.

Deusa Maria de Souza Pinheiro Passos
Fabiana Valeria da Silva Tavares
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Possibilities for Visual Literacy in the Classroom: an Analysis of Physically Disabled
Characters (and Other Non-Hegemonic Bodies) in Popular Movies

Gabriela Hikari Tomizuka'
Orientador: Prof. Dr. Daniel de Melo Ferraz (DLM-FFLCH-USP)

Abstract: This article aims to outline the objectives and results obtained with the author’s Scientific
Initiation research, carried out through the Department of Modern Languages (FFLCH/USP) between
August/2019 and August/2020. The research aimed to investigate questions of representation in the
cinema and how to work with them in the classroom, when combined with visual literacy practices.
For that, the research analyses Hollywood’s tendency of othering their villains through race and
physical disabilities. The corpus comprised selected scenes and images from the movies Dr. No (1962)
and Kingsman: Secret Service (2014). Moreover, the research intended to investigate ways to (re)think
how multimodal objects (especially movies) can be used in the classroom and their potential to foster
a critical perspective towards political and social themes in the students.

Keywords: Visual literacy, Disability in the media, Education, Visual culture.

Resumo: Este artigo busca delinear os objetivos e os resultados obtidos com a pesquisa de Iniciagdo
Cientifica da autora, realizada pelo Departamento de Letras Modernas (FFLCH/USP) durante o
periodo de Agosto/2019 e Agosto/2020. A pesquisa teve o objetivo de investigar questdes de
representagdo no cinema e como esse assunto pode ser abordado em sala de aula, quando aliado a
pratica de letramento visual. Para isso, a pesquisa analisa a tendéncia hollywoodiana de estigmatizar
seus vildes através de raga e deficiéncias fisicas. O corpus foi composto de cenas e imagens
selecionado dos filmes 0oy Contra o Satdnico Dr. No (1962) e Kingsman: Servigo Secreto (2014). Além
disso, buscou-se investigar caminhos para se (re)pensar como os objetos multimodais
(principalmente o cinema) podem ser usados em sala de aula e seu potencial para fomentar nos
alunos uma perspectiva critica acerca de temas politicos e sociais.

Palavras-chave: Letramento visual, Deficiéncia na Midia, Educagao, Cultura visual.

Introduction

In times in which means of communication and new technologies are so present in
people’s daily lives, much is said about the importance of teachers diversifying their classes
with activities that are more dynamic and more compatible with their students’ real
cultural/digital practices. Thus, in order to better adapt to their classes’ realities — realities
that are characterized by social media, ads, videos etc. — teachers have implemented new
educational approaches geared towards the inclusion of visual culture such as it exists
outside of the classroom, as for example, broadcasting movies and TV shows, making use
of comics and illustrations, or promoting the production of videos by the students
themselves etc. However, just updating didactic objects without actually rethinking

teachers’ practices is not enough for the aforementioned educational goals to be achieved.

' Gabriela Hikari Tomizuka is an English undergraduate student at Faculdade de Filosofia, Letras e
Ciéncias Humanas, Universidade de S3o Paulo. E-mail: gabriela.tomizuka@usp.br.
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Let’s take a look at occasions in which teachers bring movies to the classroom, for
instance. Students tend to prefer these classes, because they are considered a form of
distraction during the week; this feeling is validated when the activities that follow their
exhibition are superficial and do not demand from the student more than a shallow
understanding of what had been watched or whose expected answers usually abide to only
one interpretation — the one deemed correct and valid by the teacher (Ferraz, 2018). For
foreign language classes, more specifically, movies are shown usually in order to practice
listening and vocabulary. Although these sorts of activities have room in the curriculum and
are beneficial to the students, in this article | will argue that there is still potential being
neglected when it comes to how the multimodal resources are handled in the classroom. If
the goal is to diversify the activities done in the classroom, it is important that teachers be
alert in order to not reproduce the same dynamics of memorization and replication that
have been established in the past decades.

The research’s interest in working with films also arises from the recognition of
cinema’s social and cultural influence over society. In hooks’ (2009) own words, “movies do
not merely offer us the opportunity to reimagine the culture we most intimately know on
the screen, they make culture” (p. 12); therefore, it becomes imperative that the work with
movies in the classroom be done under a critical eye to the ways they shape and construct
social representations, considering Hollywood’s long history in producing works that
perpetuate negative stereotypes of different social groups.

In this regard, the research focuses on issues of representation in popular movies.
Although its primary interest was of investigating how physically disabled people have been
portrayed in the cinema, more specifically instances in which they are given the role of
villains, and taking into consideration that giving disabilities to this type of characters
reflects and reinforces common prejudices against disabled people in the real world
(Longmore, 2003), it soon became clear that the research could not be complete without
also including considerations about how race and gender also play a role in the portrayal of
villains in the chosen movies. Moreover, the research’s corpus is formed by two British
movies: Dr. No (1962) and Kingsman: Secret Service (2016); both are similar in some aspects:
their protagonists are British spies that go after villains that are both BIPOC? and physically
disabled (Dr. No’s title character and antagonist has lost both hands and has replaced them

by mechanical prostheses and is of Sino-German origins. In Kingsman, Valentine, a Black

2 Anagram meaning “Black, Indigenous and People of Color”; the term is used to refer to those who
are not white in a way does not center whiteness as the term “non-white” does.

10
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man, has a lisp and his murderous assistant, Gazelle, an Algerian woman, has also replaced
lost limbs with prostheses).

Thus, the main intent of this paper is, firstly, to discuss the ways teachers can rethink
how they integrate visual media into their classrooms and, secondly, to investigate how
visual literacy can be used to turn a “movie day” into much more than just entertainment but

also a way to politically engage students.

Visual Media and the Classroom

For a long time, the West has privileged the written word and, as a consequence,
visual media have assumed a subordinate role in comparison to it. As a result, in school life,
text-based skills — such as writing and reading — are the sole focus of most teachers (and
parents) due to still being the standard by which success is measured (Burns, 2006). Thus,
students master the text-based world but are still fairly illiterate when it comes to the visual
world waiting for them in public and private life.

However, the written-word reign has been challenged by the insurgence of visual
media everywhere. According to Mirzoeff (1998), we stand before a time in which visual
culture is not only part of our daily lives but, instead, is our everyday lives; they are our maps,
our blueprints, our traffic signs, our medical exams, the data published by the government
etc. In a society that not only cherishes pictures and videos because of their aesthetic value,
but that has also found in them a way to transmit messages and information, they lose their
primary function of entertaining and illustrating and become, increasingly, central to our

communication and to the process of meaning making (Felten, 2008). Moreover,

These media(ted) texts constitute children's first curriculum, often their
initial entries into texts and textuality, and provide them with a common
stock of cultural stories about social relations, power, gender and ethnic
identities, and the worlds beyond immediate neighborhoods and
communities (Luke, 2003, p. 398).

This new era — the era of technology and social media, of the picture and the visual
culture — demands from its spectators critical thinking and what better place to find the best
opportunities for them to learn how to expand their perspectives than the classroom?
Hence, it becomes imperative that schools be prepared to deal also with visual literacy
practices, which, in turn, is defined by Bamford (2009) as “the gaining of knowledge and

experience about the workings of the visual media coupled with a heightened conscious

1
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awareness of those workings” (p. 1 apud Messaris, 1995) and involves “the ability to
successfully decode and interpret visual messages” (Bamford, 2009, p. 1).

Through a visual literacy practice, students are encouraged to leave their roles as
passive spectators and, instead, are invited to question and challenge power structures and
social hierarchies that are reflected and reinforced by the images existing in their daily lives.
Cinema is especially fruitful for this kind of work, since it is quintessentially the place of the
encounter with the Other (Fantin, 2007), it can to lead the audience to beyond the familiar
and known (hooks, 2009) and it has the potential to shape the public’s memory and hope
(Giroux, 2001); at the same time, movies are capable of perpetuating historical falsehoods
and/or disseminating misconceptions about specific social groups — usually, the
marginalized ones.

For example, let’s take a look at how Kingsman represents the Middle East in the

movie’s opening scene:

Fig. 1 - Scene from the movie Kingsman: Secret Service.

Even though there is only one scene setin the Middle East, one image only is enough
to showcase bigoted perceptions about the place. In Fig. 1, two men wearing military clothes
and carrying heavy artillery listen to the radio. Their characterizations evoke images of
terrorists that are abundant both in fictional media and on the news. At the back, there is a
trench made of, for what one can tell, bags of sand, defining that space as one of war, and
erasing any doubt that could exist about who these figures represent. Moreover, the
casualty with which they do their actions leads the audience to believe that this — being on
guard ready to shoot invaders, as one can deduct from the scene — is just one more daily
activity for them. At last, the caption at the bottom “Middle East, 1997” generalizes the setting
of the scene, giving the impression that the whole region — including all countries part of its
territory — is a war zone full of terrorists.

From Dr. No, the following scenes are examples of the colonial ideology that sustains

the movie:

12
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Fig. 2 - Scene from the movie Dr. No.

The photograph being held by agent Bond (out of frame) depicts the friendship
between British agent Strangways (on the left) and fisherman Quarrel. By physically placing
the firstin a higher position than the latter, the picture parallels the British Empire’s belief in
their superiority over their colonies. Moreover, Quarrel is also depicted shirtless in contrast
to Strangways establishing more strongly the distinction between the “British gentleman”
and the “savage Black person”.

Later, the photograph’s dynamics is paralleled in a scene in which Bond and Quarrel
work together. Once again, the scene is framed in a way that Bond is placed in the forefront

and Quarrel, both in the background and physically below the British agent.

Fig. 3 — Scene from the movie Dr. No.

Although, at times, the movie attempts to show Quarrel as equal to his British
companions, scenes like the ones just analyzed and others contradict this idea.

| emphasize that all this information is transmitted to the audience almost
completely through the visual composition. There is not voice-over, nor dialogues that
make the presented ideologies explicit to who watches it, but, more dangerously, it is shown
in a subtle way through which the audience might end up naturalizing the idea — in case it

hadn’t done previously based on other examples of the popular media.

13
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As the saying goes: “An image is worth a thousand words”; to those who work with
visual literacy, this is not enough, it is necessary to also question: which words? Who is
saying them? Who is in the picture and who is not? Who is benefitting from the
dissemination of these pictures? By inciting students with this sort of questions, leading
them to question the implicit discourses behind the filmmakers’ choices, they will become
more aware of how the visual characteristics of a scene express not only the power relations
between the movies’ characters, but also between those who have control over the
production of these scenes.

Thus, it is through visual literacy that students will be encouraged to evaluate more
thoroughly what is presented to them on the television and on movie theaters and, in this
way, through a critical look and a work of problematization (re)think what they assumed as

incontestable truths and what is their responsibility in the naturalization of such biases.

The Stereotypes of Physically Disabled Villains in the Cinema

Another concern of this research was of investigating issues of representation in the
cinema. That is, who is being represented, who is not and how this has been done. When
Hollywood filmmakers opt for giving space and prominence to stories that majorly revolve
around white, cisgender, heterosexual and able-bodied characters (the ones this research
considers the hegemonic bodies), or that are told through this perspective, they are sending
a very clear message about which stories the public should value and with which bodies it
should sympathize.

hooks (2009), contends that even completely fictional and fantastical movies create
popular discourses around gender, race, class etc. Moreover, movies reveal a lot about how
one sees the world and what are the fears and biases that are still pretty much alive in
society. They can be explicitly racist and/or misogynist or display these characteristics in
much subtler ways. Thus, cinema can be conceived as the privileged space for critical work
and, when it comes to the work done in the classroom, it can be a starting point to approach

the ways

in which persons, especially in their collective identities, are referred to or
portrayed in images and words. Students of all ages should become
sensitised to, and continuously critical of, how people are represented in
whatever they hear, see and read, or which people are not presented at
all (Cazden, 2000, p. 261).

14
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Under the guise of “pure entertainment’, filmmakers continually perpetuate
oppressive notions through their movies, either through choices in plot or in character
construction. In regards to the representation of physically disabled people on the cinema,
it is possible to observe the tendency to represent such characters in a negative or feeble
way. The bases to such can be found from theater — the title character from Shakespeare’s
Richard Ill has a deformed body (through the years, actors have played him either with a
hunchback, a limp, or an immobilized arm) and is an unscrupulous and greedy ruler who
terrorizes the English population — to children’s literature: Captain Hook, from Peter Pan,
had his hand devoured by a crocodile and spends the rest of his life running from the animal.

Historically speaking, according to Mitchell and Snyder (2000), the stereotype of the
villainous disabled person in the movies started mid-1910’s due to the silent era movies that
demanded filmmakers to characterize their morally corrupt characters in a way that did not
depend on dialogue or narration. Thus, “deformity of body symbolizes deformity of soul.
Physical handicaps are made the emblems of evil” (Longmore, 2003, p. 133) and neither Dr.
No nor Kingsman are exceptions to the rule.

As mentioned before, the movies’ villains are, in the former, a Sino-German scientist
that has prosthetic hands and, in the latter, Valentine, a Black billionaire with a lisp and
Gazelle, his Algerian henchwoman with prosthetic legs. Besides the similarities already
highlighted, it is pertinent to also mention that both Dr. No and Gazelle make use of their
prosthesis as weapons. In Fig. 4, it is possible to see the moment in which the scientist
exhibits his prostheses’ super strength; Fig. 5, in turn, shows Gazelle using her prosthetic

legs as weapons against Eggsy, the main character.

Fig. 4 — Scene from the movie Dr. No.

15
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Fig. 5 — Scene from the movie Kingsman: Secret Service.

Although, at first glance, these prostheses turned into weapons look like an answer
to the stereotype of helpless disabled people as perpetuated by movies and books, this
weaponization of the disabled body in truth only reinforces another myth: the one of the
disabled person as violent and aggressive — exactly the one this research deals with. This
supposed “empowerment” that depends on the body being turned into lethal weapon, in
reality, “accompanies militaristic and gangster-style violence where prostheses—and
disabled bodies—become contemporary fetishizations of violence as power” (Ewart, 2019,
p.161). These choices visualize the “threat” the disabled body represent to the rest of society.
Not just common villains, these characters have superhuman skills, giving the impression
that "disability deprives its victims of an essential part of their humanity” (Longmore, 2003,
p. 138).

Additionally, it is no coincidence that the villains happen to be BIPOC and non-
British as well. Although being played by a white actor (Joseph Wiseman), Dr. No (Fig. 6) is
supposed to be the son of a German father and a Chinese mother. Kingsman, in turn, chose
both Samuel L. Jackson (Valentine) and Sofia Boutella (Gazelle) (Fig. 7) to play the
counterparts of the heroic Taron Egerton (Eggsy), who is, just like every James Bond in

history so far, a white man.

Fig. 6 — Dr. No’s villain and title character, evil scientist Dr. No.

16
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Fig. 7 - Kingsman’s villains, Gazelle and Valentine.

The practice of making a villain completely opposite to the heroes both in ideals and
in body creates a distorted image of the non-hegemonic Other, animage in which they must
be feared and ostracized. The message is clear: these characteristics (race and disabilities)
make one less than human and the danger lies in the fact that the more examples pervade
the media, the more they become solidified in the collective imaginary which, in turn, is
capable of instituting values and beliefs that gain truth value through the repetition of
information (Cavalcanti, 2019).

Thus, through a critical outlook to the ways in which different identities are
represented in the cinema produced under hegemonic ideology, teachers can find in the
exhibition of movies opportunities to encourage discussions around political and cultural
matters, in ways that encompass a variety of themes such as race, gender, class and, as
shown in this article, the discrimination against disabled people (ableism); and additionally
ponder over the means of communication that feed such stereotypes and misconceptions
to society.

Coupled with visual literacy theories, the work with movies (and TV shows) in the
classroom aims to lead students to (re)think their relationship with the images surrounding
them, in ways that lead them to construct (new) meanings and also (re)inscribe their
positions in relation to their and other’s social identities (Jorddo; Fogaca, 2007). At the same
time, popular movies allow for a material that is already familiar to the students’ and bring

the classes and activities closer to their realities and interests.
Final Remarks

Visual literacy refutes the myth that reading and interpreting images are automatic

actions and, therefore, do not need teaching. On the contrary, scholars from the field

17
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recognize thatinthe same way children are taught to read and write, they must be instructed
in how to interpret the visual media in their particularities and inside their contexts of
production and reception. In face of this, this research aimed to explore the many
opportunities that become possible when movies are used for classroom activities,
especially in foreign language classes.

Foreign language classes do not need to be only for repeating vocabulary and
practice listening. Language, be it native or foreign, is both a carrier of ideologies and the
very own instrument that allows one to subvert and reinvent the ideologies it perpetuates.
Therefore, foreign language teachers cannot shy away from political and social issues. At
the same time, they need to consider the new characteristics of the society in which we live
in and recognize the importance of visual literacy theory in their educational practices, since,
as addressed in this article, visual media have lots to say in more or less subtle manners.

Taking all this into consideration, because movies are one of the few media that
currently make possible dialogues that encompass political issues, personal experiences,
public life and that connect them to broader social themes (Giroux, 2002), by assisting
students’ critical analysis of cinematographic images, teachers are able to prompt discussion
comprising of a variety of matters, such as issues of discrimination, inclusion, stereotypes,
and the way these issues are handled by popular culture (and other media) not only based
on what is said/written but also though what is pictured and how this is done. When these
topics are included in the classroom, and questions of ethics and diversity are prioritized in
the discussions, teachers are working not only towards an academic formation of their
students but also towards citizenship education. At last, it is imperative that we see disabled
people otherwise. Disabled people, just as members of any other community, deserve to be
well represented in the media through portrayals that do not stigmatize their bodies and
minds but instead showcase their humanity and complexities in respectful and accurate

ways.
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Formagao docente de linguas estrangeiras:
por um ensino translingue e sociocultural °

Tamara de Farias Cervera®

Orientador: Prof. Dr. Daniel de Melo Ferraz (DLM-FFLCH-USP)

Resumo: Os estudos culturais dizem respeito a nossa identidade, a nossa histéria e fazem parte de
uma teia enorme e complexa de fatores que nos fazem ser quem somos. A palavra cultura é tio ampla
que tem a sua defini¢do multifacetada, levando em consideragdo muitas complexidades, mas esta
internamente relacionada com os estudos de comunidades e linguas do mundo. A sala de aula e o
docente de linguas estrangeiras poderiam estar mais preparados para educar socioculturalmente os
educandos e ndo somente linguisticamente. Este artigo tem como objetivo discutir a formagdo
docente a luz dos conceitos de cultura, translinguagem e educagao linguistica critica. A metodologia
consiste na andlise qualitativa e etnografica de entrevistas realizadas com professoras e
coordenadoras do Clubinho Plurilingue realizado em 2019 na Faculdade de Educagdo da
Universidade de Sdo Paulo e na revisdo da literatura de educacio linguistica critica.

Palavras-chave: educagio linguistica; translinguismo; estudos culturais; formagao docente.
Abstract: Cultural studies are about our identity, our history and are part of a huge and complex web
of factors that make us who we are. The word culture is so broad that it has a multifaceted definition,
taking into account many complexities, but it is internally related to the studies of communities and
languages in the world. The classroom and the foreign language teacher could be more prepared to
educate the students socio-culturally and not only linguistically. This article aims to discuss teacher
education in the light of the concepts of culture, translingualism and critical language education. The
methodology consists of a qualitative and ethnographic analysis of interviews with teachers and
coordinators of the Clubinho Plurilingue performed in 2019 at the Faculty of Education at University
of Sdo Paulo and a review of the literature on critical language education.

Keywords: linguistic education; translingualism; cultural studies; teacher education.

Introdugao

Montaigne (1533-1572) procurou ndo se espantar em demasia com os
costumes dos Tupinambd, de quem teve noticias e chegou mesmo a ter
contato com trés deles em Rudo, afirmando ndo ver nada de bdrbaro ou
selvagem no que diziam a respeito deles, porque “na verdade, cada qual
considera bdrbaro o que ndo se pratica em sua terra. ”[...] E terminou,
ironicamente, apds descrever diversos costumes daqueles indios Tupi: "Tudo
isso € interessante, mas, que diabo, essa gente ndo usa calgas."

11 Este artigo foi expandido e adaptado da pesquisa de Iniciagio Cientifica intitulada “As praticas de
Bilinguismo e Translinguismo sob as perspectivas cultural e digital”, de autoria da aluna de graduagio
em Letras Portugués/Inglés Tamara de Farias Cervera na Universidade de Sdo Paulo.

2% Mestranda do Programa de Estudos Linguisticos e Literarios da Faculdade de Filosofia, Letras e
Ciéncias Humanas da Universidade de Sdo Paulo (USP) e ex-pesquisadora de Iniciagdo Cientifica da
Universidade de Sio Paulo (USP). E-mail: tamara.cervera@gmail.com.
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Laraia, Cultura: Um conceito antropoldgico.

Acreditamos que os estudos de cultura sdo geralmente deixados de lado ou
desvalorizados em detrimentos de outros campos de estudo em muitos contextos de
formagao docente no Brasil?, porém eles sdo de suma importancia para aformagio docente
em linguas estrangeiras, principalmente no que tange alguns dos temas que abordaremos
no presente artigo.

Na epigrafe desse artigo, Laraia (2001) demonstra o quanto se pode criar um ideario
prejudicial em relagdo aos sentidos de cultura. Segundo o autor, consideramos barbaro
tudo aquilo que é diferente do que estamos acostumados e nos esquecemos que aos olhos
do outro, nés também podemos ser barbaros (por exemplo, durante muitos anos,
propagou-se a ideia de que brasileiros viviam como barbaros e selvagens). Dessa forma, os
estudos de cultura podem nos ajudar a trabalhar certos preconceitos que estdo presentes
desde a vinda dos portugueses ao Brasil.

Nossos costumes e nossas culturas fazem parte da nossa identidade, da nossa
histéria, e sdo o resultado de um conjunto enorme e complexo de fatores que nos fizeram
chegar até onde chegamos. Portanto, quando olhamos para o outro temos algo a aprender
sobre ele, e ele tem algo a aprender sobre nés. Ao contrastarmos nossas diferengas,
podemos, desta forma, ressignificar nosso olhar sobre nés mesmos. Por exemplo, quando
pensamos nos costumes alimentares de cada cultura, podemos depreender que cada uma
tem uma forma de se alimentar pela manha e isso diz respeito a sua visdo de mundo, sua
forma de viver, etc. Quando questionamos o que “eles” comem e o que “nés” comemos,
podemos pensar: todos tomam café da manha? Tomam da mesma forma e no mesmo
horario? Sera que todos podem pagar por um café da manha?, Quem pode pagar?, Quem

ndo pode? Por que nio pode?

3 “Considerando os dados analisados, tornou-se possivel observar que a educagdo intercultural

possui um espago periférico nos cursos de Licenciatura em Letras/Lingua Portuguesa das
universidades publicas paulistas. Além disso, notou-se que, quase sempre, a formagdo dos
professores aborda, nessas institui¢des, a ideia de cultura como sindénimo de arte literaria produzida
em lingua portuguesa” (OLIVEIRA, 2019, p. 218).
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Neste artigo abordaremos os conceitos de cultura de acordo com Eagleton (2000),
Williams (1958, 1985), Bhabha (2000), Santos e Costa (2018), Laraia (2001) e Kramsch (2014).
Também discutiremos brevemente a formagao de professores de linguas estrangeiras e a
educagdo de linguas voltada para a identidade e cidadania de acordo com Mattos (2018),
Merlo e Fonseca (2018), Fanon (1989), entre outros.

O corpus deste artigo advém de trechos de entrevistas realizadas com professoras
e coordenadoras do Clubinho Plurilingue, que é promovido anualmente na Faculdade de
Educagdo da Universidade de Sao Paulo (FEUSP). O Clubinho é ofertado aos alunos do
Ensino Fundamental | da Escola de Aplicagdo da FEUSP no contra turno das aulas regulares.
Os alunos da graduagdo da FEUSP matriculados em disciplinas de Metodologias em Linguas
Estrangeiras sdo convidados a participarem como professores estagiarios a fim de
cumprirem horas de estagio de regéncia da licenciatura.

Assim, a metodologia de pesquisa é qualitativa, pois concentra-se no estudo
interpretativo tanto dos teéricos citados, quanto do corpus mencionado anteriormente. O
método de geracio de dados foi o da etnografia da pratica escolar (ANDRE, 2009), em que
observagbes de aulas e entrevistas semiestruturadas foram realizadas. Além disso,
realizamos a coleta de materiais produzidos pelos professores-monitores junto as
coordenadoras do projeto. Para este artigo, selecionamos apenas alguns trechos das
entrevistas. Vale ressaltar que os dados (as vozes das professoras e coordenadoras) e as
teorizagdes (educagdo linguistica, teorias do translinguismo e estudos de lingua e cultura)
estdo imbricadas no texto desde o inicio das se¢des. Conforme ressaltamos, este artigo foi
adaptado e expandido da pesquisa de iniciagdo cientifica realizada no Departamento de
Letras Modernas da Faculdade de Filosofia e Letras e Ciéncias Humanas da USP em 2020.

O artigo esta dividido em duas partes: na primeira parte discutimos o conceito de
cultura e aimportancia de uma educagao linguistica sociocultural. Na segunda, investigamos
a formagao docente em linguas estrangeiras e, por fim, apontamos para uma formagio que
leve o docente a buscar tornar a sala de aula de linguas estrangeiras um ambiente afavel,

translingue, cultural e socioeducativo, rompendo com relagdes culturais hegemonicas.
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O conceito de cultura
O conceito de cultura é um termo complexo, muito estudado desde os primérdios
da historia. Geralmente, temos no imaginario a ideia de que cultura é algo fixo, no qual todos

que participam dela, se relacionam com ela e tém as mesmas caracteristicas.

E dificil resistir  conclusio de que a palavra "cultura” é muito ampla e
muito estreita para ser muito usada. Seu significado antropolégico cobre
tudo, desde penteados e habitos de beber a como lidar com o primo de
segundo grau do seu marido, enquanto o sentido estético da palavrainclui
Igor Stravinsky, mas nao ficcdo cientifica. A ficgdo cientifica pertence a
“massa” ou cultura popular, uma categoria que flutua ambiguamente entre
o antropolégico e o estético (EAGLETON, 2000, p. 35, tradugdo nossa).*

O autor sintetiza as nogdes de cultura que podem incluir os costumes e os habitos
de uma certa comunidade. Além disso, o autor discute a dicotomia entre “alta cultura” e
“pbaixa cultura”, que seria a cultura de massas, sempre associada aos ideérios de que é uma
cultura ruim e pobre, destinada as classes mais baixas, enquanto a outra é sinénimo de
totalidade e elevagao artistica.

Toda e qualquer produgdo artistica de um povo deve ser considerada manifestagao
cultural, no entanto, em nosso pais, vemos constantemente as manifestagdes culturais das
comunidades periféricas serem desconsideradas como manifestagdes culturais. Esta
enraizado em nosso imaginario que a cultura deve ser sindnimo de perfeicio ou
manifestagdo sublime, sendo que os estudiosos em cultura ja demonstraram que tal ideario

é equivocado. Segundo Eagleton (2000, p. 35),

O sentido Arnoldiano da cultura como perfeicio, dogura e luz, o melhor
que foi pensado e dito, vendo o objeto como ele realmente é e assim por
diante, é embaragosamente impreciso, enquanto que se a cultura significa

4 “It is hard to resist the conclusion that the word ‘culture’ is both too broad and too narrow to be

greatly useful. Its anthropological meaning covers everything from hairstyles and drinking habits to
how to address your husband’s second cousin, while the aesthetic sense of the word includes Igor
Stravinsky but not science fiction. Science fiction belongs to ‘mass’ or popular culture, a category
which floats ambiguously between the anthropological and the aesthetic.”
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apenas o modo de vida dos fisioterapeutas turcos, parece
desconfortavelmente especifico (Ibid., tradugdo nossa).>

Concordamos com Eagleton que a palavra cultura pode ser muito ampla ou muito
“especifica’, contudo, acreditamos que tudo aquilo que representa um trago cultural, ou
uma manifestagdo cultural artistica, a relagdo do ser com os objetos do mundo, ou com os
outros a sua volta, sdo dessa forma parte da palavra cultura. De acordo com Williams (1985,

p. 87, tradugdo nossa),

Cultura é uma das duas ou trés palavras mais complicadas da lingua
inglesa. Isso ocorre em parte por causa de seu desenvolvimento histérico
complexo, em muitas linguas europeias, mas principalmente porque
passou a ser usado para conceitos importantes em varias disciplinas
intelectuais [...].°

O autor explica que a cultura foi usada amplamente ao longo de nossa histéria, em
varias linguas e comunidades diferentes, o que torna dificil reduzi-la a um mero conceito,
quando ela representa toda uma trajetéria humana.

Williams (1985, p. 87, tradugdo nossa) esclarece que o termo cultura veio do latim
colere que tinha significados como: “morar, cultivar, proteger, honrar com adoragdo””. Em
latim o termo acabou se difundindo em outras palavras como colonus que significa colonia.
“Cultura em todos os seus primeiros usos era um substantivo de processo: a tendéncia a
algo, basicamente plantag¢ées ou animais.”® O autor comenta que posteriormente a palavra
cultura passou a ser usada como metafora do desenvolvimento humano. “Entre os séculos
XV e XVI, atendéncia de crescimento natural foi estendida ao processo de desenvolvimento

humano, e isso, junto com o significado original de agricultura era o sentido principal até o

> “The Arnoldian sense of culture as perfection, sweetness and light, the best that has been thought

and said, seeing the object as it really is and so on, is embarrassingly imprecise, whereas if culture just
signifies the way of life of Turkish physiotherapists then it seems uncomfortably specific.”

8 “Culture is one of the two or three most complicated words in the English language. This is so partly
because of its intricate historical development, in several European languages, but mainly because it
has now come to be used for important concepts in several distinct intellectual disciplines [...]”

7 “inhabit, cultivate, protect, honour with worship.”

8 “Culture in all its early uses was a noun of process: the tending of something, basically crops or

animals.”
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século XIX.”® Portanto, é por isso que geralmente caracterizamos cultura como algo elevado
e sublime que é relacionado aos outros, que achamos serem superiores a nos.

Assim, Williams na introdugio de seu livro Culture and Society (1958), langa luza cinco
palavras muito importantes para nossa sociedade, sdo elas: industria, democracia, classe,
arte e cultura. Ele explica que a partir do século XIX, essas palavras comegaram a ter
significados diferentes e passaram a ser mais usadas na lingua inglesa. Ele sintetiza essas
palavras fazendo um percurso histérico do significado delas. Assim é que o autor conceitua
a palavra cultura como associada ao desenvolvimento das sociedades e, com isso,

demonstra como os seus sentidos mudaram historicamente:

Mas esse Ultimo uso, que havia geralmente sido uma cultura de algo, foi
alterado, no século XIX, para a cultura como tal, uma coisa em si. Isto
passou a significar, primeiro “um estado geral ou habito da mente”, tendo
relagbes estreitas com a ideia de perfeigdo humana. Segundo, passou a
significar “o estado geral de propriedade de desenvolvimento intelectual,
em uma sociedade como um todo”. Terceiro, chegou a significar “o corpo
geral das artes”. Quarto, mais tarde no século, passou a significar “todo
um modo de vida, material, intelectual e espiritual”. Veio também, como
sabemos, uma palavra que frequentemente provocava hostilidade ou
constrangimento.[...] O desenvolvimento da palavra cultura é um registro
de uma série de importantes e reagdes continuas a essas mudangas em
nossas politicas sociais, vida econémica e politica, [...]" (WILLIAMS, 1958,

p. 14-15, tradugio nossa).

Os significados da palavra cultura comentados por Williams acima perduram em

nossa sociedade até hoje, como, por exemplo, a ideia de perfeicdo humana, a associagdo de

% “From eC16 the tending of natural growth was extended to a process of human development, and

this, alongside the original meaning in husbandry, was the main sense until 1C18 and eC19.”
10 “But this latter use, which had usually been a culture of something, was changed, in the nineteenth
century, to culture as such, a thing in itself. It came to mean, first, 'a general state or habit of the mind',
having close relations with the idea of human perfection. Second, it came to mean 'the general state
of intellectual development, in a society as a whole'. Third, it came to mean 'the general body of the
arts'. Fourth, later in the century, it came to mean 'a whole way of life, material, intellectual and
spiritual’. It came also, as we know, to be a word which often provoked either hostility or
embarrassment. [...] The development of the word culture is a record of a number of important and

continuing reactions to these changes in our social, economic and political life, [...]”
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cultura com o modo de viver de uma certa comunidade ou nacionalidade, e as
manifestagdes artisticas humanas.

Ao longo de nossa histdria tivemos exemplos desse idedrio de aperfeigoamento
humano levado ao extremo, como a criagdo de uma raga humana “pura”, o que culminou no
nazismo realizado por Hitler no século XX. Atualmente, nosso pais vive uma pandemia
causada pelo virus COVID-19, e nossos governantes brasileiros, quando ndo proclamam um
negacionismo anticientifico, respondem a pandemia sugerindo que se a maior parte da
populagdo se contaminar com o virus, todos teriam anticorpos e apenas os mais fracos
morreriam, resultando assim em uma populagdo “mais forte”. Os discursos dos nossos
governantes além de evidenciarem que nosso pais esta passando por uma mudanga cultural
profunda, na qual politicas que visavam o bem da populagao, tais como incluir as minorias,
retirar armamento das ruas e ofertar oportunidades das massas populares entrarem no
ensino superior, estdo, ao contrario, dando lugar a uma politica excludente, armamentista,
que visa privilegiar ainda mais as camadas mais elitizadas as custas daqueles que mais
precisam, uma politica neoliberal que visa manter o status quo e a riqueza dos que ja tém
muito.

Entendemos que uma educagdo que seja mais focada nos aspectos socioculturais
possa ser de grande valor para a nossa sociedade, visto que temos enfrentado diversos
problemas causados pela intolerancia, pelo desrespeito a aqueles que sdo contrarios a
qualquer ideia nos mais diversos dmbitos da nossa sociedade. Atualmente, nossa sociedade
tem se comportado de forma cada vez mais dicotomizada, sem que haja uma dialogia entre
grupos sociais que possuem opinides divergentes. Talvez, uma educagao linguistica voltada
para as relagdes entre lingua e cultura, diversidade e cidadania possa colaborar com o
enfrentamento desses problemas.

Em relagdo as questdes de cultura, mais especificamente sobre lingua e cultura,
encontramos nos dados gerados entre as professoras e as coordenadoras do Clubinho,

algumas visdes de lingua, cultura e ensino:

Prof.2 Dr.2 Ana Paula Duboc (coordenadora): acho que a ideia do Clubinho é
sempre focar a lingua como prdtica social, ou seja, uma vivéncia que é sim mais
sociocultural e menos linguistica. [...] se a turma demonstra essa curiosidade, ai vem
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essa dimensdo, esses aspectos mais linguisticos que é olhar para a lingua, falar
sobre a lingua.

Prof.2 Alana™ [...] acredito que os aspectos socioculturais tenham um papel mais
relevante e eu acho que eles causaram mais impacto. [...] ajuda elas a serem mais
tolerantes com o outro, o diferente porque elas também sdo expostas a diferentes
culturas, bom isso acaba impactando também os pais.

A Prof2 Dr2 Ana Duboc afirmou “a lingua é uma prdtica social” e nio esta
desvinculada dos comportamentos e ideologias presentes nas nossas comunidades.
Segundo Jordao (2010, p. 429), por exemplo, a lingua inglesa possui algumas crengas dentro
do idedrio brasileiro: “a distingdo colonial nativo e ndo-nativo”, a fungdo de “commodity no
mundo”, “racionalidade e habilidade intelectual’”, a predilecdo pelos “modelos de
ensino/aprendizagem ditos internacionais” e “ndo se aprende inglés na escola publica”.
Podemos perceber que os aspectos mencionados por Jordao (2010) sdo prejudiciais ao
ensino de linguas estrangeiras/lingua inglesa e que eles estdo intimamente relacionados
com as préticas socioculturais.

A predilecdo pelo ensino oferecido por nativos reforca o preconceito contra
professores brasileiros de lingua inglesa e demonstra que a cultura do outro é mais
valorizada em detrimento da nossa, pois prioriza modelos que podem transformar o ensino
de linguas estrangeiras em sofrimento para os alunos: Exigéncia de uma fluénciaimaginada,
exigéncia de uma pronuncia padrao (inglés americano ou britanico) falaciosa e exigéncia de
corregdo gramatical que mesmo “nativos” ndo possuem. Assim, cria-se o discurso ilusério,
porém reproduzido aos quatro cantos, de que aqueles que sdo falantes de inglés sdo vistos
como mais inteligentes ou melhores do que outras pessoas que ndo falam uma segunda
lingua. Na maioria das vezes, o dominio da lingua esta ligado as questdes de status social e

de acesso apenas as camadas mais elitizadas da sociedade.

Prof2. Alana: O Brasil como é extremamente desigual, eu acho que isso se
reflete, também, no ensino de inglés e tem as classes mais altas que, das vezes,
a maioria das pessoas ja domina o idioma. E ds vezes as classes mais baixas
sdo privadas desse... eu diria direito, né? Néo privilégio.

Y1 Todas as professoras entrevistadas tiveram suas identidades preservadas, os nomes citados sio

ficticios.
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A educagdo é um direito de todos os brasileiros e deveria ser oferecida
igualitariamente para toda a sociedade, sobretudo a educagdo linguistica em linguas
materna e estrangeiras.

As classes menos privilegiadas, ficam a inseguranca e o medo em relagio as linguas
estrangeiras, pois os alunos dessas classes, quando tém acesso a alguma educagao
linguistica, ndo se sentem encorajados a ler um texto em voz alta ou responder uma
pergunta em inglés. Assim: Quantos ndo se desculpam pelo seu “inglés ruim”?

Nas entrevistas, uma das professoras afirmou que “se for resumir o inglés na escola
publica, imagino que seja insuficiente [...] ndo vou generalizar”. Isso evidencia o quanto a escola
publica, geralmente retratada como mantenedora de uma educagdo para as classes média
e baixa no pais.

Assim, podemos relacionar esses exemplos a quarta defini¢do de cultura de Williams
(1958, p. 14-15)" e também com a discussdo acerca de lingua e cultura realizada por Claire
Kramsch (2014, p. 33). Segundo a autora, além da aquisigdo de linguagem por falantes ndo-
nativos ha o acesso a cultura como “rede semidtica transmitida historicamente pelos seres
humanos” (GEERTZ, 1990, p. 30). Uma vez que o falante tenha aprendido a lingua, ndo é
possivel que ele “transmita a cultura® da mesma forma que um falante nativo o faria.
Portanto, o acesso e a transmissdo da “rede semiética” se dardo de modo diferenciado. No
entanto, vemos nas salas de aulas de linguas estrangeiras, professores e alunos encorajando
que se reproduza a cultura estrangeira com uma perfeigdo que é impossivel de ser
reproduzida, sem que haja o respeito a identidade cultural e linguistica do aluno.

Ademais, quanto mais se reproduzir os ideais de reprodugdo e valorizagdo de
modelos internacionais e da cultura do outro e de desvalorizagdo do ensino publico
brasileiro, dificilmente caminharemos para uma educagado igualitaria que se afasta da
hostilidade e do constrangimento linguistico e cultural. Ora, o presente artigo, esta sendo
escrito sobre a educagdo de um Clube Plurilingue oferecido pela educagdo publica, o ensino

de linguas estrangeiras da escola publica poderia ser mais valorizado.

12 “Quarto, mais tarde no século, passou a significar ‘todo um modo de vida, material, intelectual e

espiritual’. Veio também, como sabemos, uma palavra que frequentemente provocava hostilidade ou
constrangimento” (tradugdo nossa).

13“an historically transmitted semiotic network constructed by humans”.
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Destarte, de acordo com as teorias do bilinguismo dos séculos XIX e XX,
considerava-se bilingue aquele que era capaz de apreender o olhar do nativo e comunicar-
se como se tivesse nascido falando a segunda lingua. Essa concepgao de que o bilingue é o
que “imita” o falante nativo, fez surgir essa ideia de que nio sé se deve falar como o nativo,
mas apreender a cultura dele, torna-se prépria a cultura do outro. Dessa forma, a cultura do
outro torna-se mais importante que a cultura materna, e todas as reagoes esperadas de um
participante dessa cultura sdo almejadas pelo falante bilingue, além do status conferido as
referidas culturas e linguas. Assim como Kramsch (2014, p. 33) explicita, a “imitagdo” da
relagdo que o outro tem com sua prépria cultura é impossivel, pois o individuo sempre sera
formado por uma mescla das culturas que o originaram e da qual ele agora faz parte, por
ser bilingue.

Por conseguinte, podemos relacionar a predilegio pela cultura do outro, que ndo a
minha, pela lingua do outro, com os imigrantes que tanto tém se espalhado pelo mundo por
causa da globalizagdo e dos problemas sociais em diversos paises. O imigrante é sempre
colocado como aquele que deve aprender como viver no pais do outro, deixar suas
concepgdes de vida e de mundo de lado, para adquirir as concepgdes desse novo territério

que agora habita.

A cultura migrante do “entre-meio”, posi¢do minoritaria, dramatiza a
atividade de intraduzibilidade da cultura; e, ao fazé-lo, move a questio da
apropriagdo da cultura para além do sonho do assimilacionista, ou do
pesadelo do racista, de uma "transmissio total da questdo do individuo”;
e para um encontro com o processo ambivalente de divisio e hibridez que
marca a identificagdo com a diferenga da cultura (BHABHA, 2000, p. 301,
tradugdo nossa)."

Durante o processo de estudo da cultura ou de uma lingua, ndo devemos olhar o

mundo com os olhos de um falante nativo, devemos olhar o mundo com nossos préprios

1% “The migrant culture of the in-between, the minority position, dramatizes the activity of culture's

untranslatability; and in doing so, it moves the question of culture's appropriation beyond the
assimilationist's dream, or the racist's nightmare, of a "full transmissal of subject matter"; and towards
an encounter with the ambivalent process of spliting and hybridity that marks the identification with
culture's difference.”
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olhos de acordo com toda nossa identidade, nossa histéria, as comunidades das quais
fizemos e fazemos parte, e adicionar as novas concepgdes de mundo que nos sdo
apresentadas. Dessa forma, ressignificando nossas concepgdes, adicionando outras ou
excluindo algumas que considerdvamos verdadeiras, essa poderia ser uma forma de

processo de educagio.

Como cidaddos de nossas linguas, devemos estar cientes de que as
palavras ndo mudam de significado por conta prépria; eles podem ser
feitos para mudar o significado a fim de despertar emogoes diferentes e,
assim, servir interesses politicos diferentes através do discurso
(KRAMSCH, 2014, p. 36, tradugio nossa).”

Assim, devemos sempre questionar os discursos hegemodnicos em nossa sociedade,
porque os discursos politicos mudam os significados para seus proprios interesses,
devemos refletir sobre o que lemos e ouvimos, devemos estudar e questionar discursos
que visam privilegiar uma camada e deixar outra de lado, devemos sempre buscar a
equidade e o equilibrio em todas as instancias de nossa sociedade.

Nesta se¢do, buscamos trazer um breve panorama acerca das concepgdes de
cultura relacionadas com o ensino de linguas estrangeiras. Demonstramos por meio das
discussodes tedricas e das exemplificagdes dos dados da pesquisa, a necessidade de a sala
de aula de linguas estrangeiras tornar-se um ambiente acolhedor das mais diversas culturas
e de ruptura de hegemonias e comportamentos que desvalorizam e hostilizam o ensino de
linguas no ensino publico. Ademais, também defendemos que o ensino de linguas poderia
estar mais ligado a questdes socioculturais ao invés de visar sempre por questdes

linguisticas e gramaticais.

A formagio do docente de Linguas Estrangeiras
Na secdo anterior evidenciamos alguns conceitos de cultura, a fim de mostrar que a
lingua esta internamente ligada com a cultura, e dessa forma, a palavra cultura faz parte das

salas de aulas de linguas estrangeiras e logo, de outras disciplinas. Discutiremos adiante a

15 “As citizens of our languages, we must be aware that words don’t change meaning on their own;

they can be made to change meaning in order to arouse different emotions and thus serve different
political interests through discourse.”
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formagdo de docentes e a sala de aula multilingue a luz dos conceitos de cultura discutidos
anteriormente.

Segundo Kramsch (2014, p. 40) nos anos oitenta e noventa, a Linguistica Aplicada
buscava investigar como as dimensdes sociais e culturais dos falantes se manifestavam nas
conversas. Posteriormente, com o crescimento da globalizagdo, a Linguistica Aplicada
passou a lidar com contextos multilingues e multiculturais, que ressignificaram as relagdes

sociais e culturais. Assim,

aescola estava preparando os alunos para a cultura hibrida do mundo real
la fora, onde tais translinguagens sio moeda comum (Garcia 2009). [...]
[Canagarajah] descobriu que a troca de cédigos cumpria ambas as
fungdes, como gerenciamento de sala de aula e transmissdo de conteldo,
e macrofungdes que lidavam com implicagdes socioeducativas, como o
status do inglés como reservado para o contetido formal da ligdo e o tamil
para interagbes pessoais e ndo oficiais. Assim, ele conseguiu inferir a
identificagdo emocional dos alunos com cada uma das linguas: inglés
percebido como impessoal, desapegado e estranho; Tamil percebido
como informal, pessoal e acolhedor (KRAMSCH, 2014, p. 40, tradugdo

nossa).

Kramsch evidencia a importancia de docentes de linguas estrangeiras levarem em
consideragdo as linguas maternas, as identidades, os contextos educacionais e a relagio dos
educandos com a lingua a ser ensinada, trazendo a lingua estrangeira dessa forma para ser
apropriada pelos educandos, para que seja um objeto tangivel e ndo mais um objeto
distanciado e desconhecido. Além disso, também evidencia o quanto uma abordagem
translingue de ensino prepara o educando para o mundo globalizado. No excerto abaixo,

relacionamos os pensamentos de Kramsch com o da professora pesquisada:

Prof.2 Dr.2 Ana Paula Duboc (coordenadora): [...] revela para as criangas o
quanto que as linguas transitam entre nés, o quanto as identidades e as
culturas que cada crianga carrega sdo atravessadas por linguas e tudo isso faz
sentido se a gente pensar um Clubinho Plurilingue como um conjunto de
vivéncias e experiéncias contextualizadas e ndo como aulas.

Acreditamos que a educagdo em linguas estrangeiras deve utilizar a troca de

cédigos, respeitar a identidade cultural e social dos educandos, sem endeusar a lingua
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estrangeira e deixar de lado a visdo de mundo de nossos alunos. Presumimos que o papel
da sala de aula de linguas estrangeiras seja o de tornar o aprendizado “acolhedor”, “hibrido”
e “socioeducativo”, conforme enfatizamos no trecho acima e o exemplo da fala da
professora doutora, indo ao encontro com as necessidades contemporaneas da educagio.

De acordo com Mattos (2018, p. 34), a formagdo de professores de linguas
estrangeiras “deve se constituir de espagos flexiveis de reflexio e autorreflexdo”, nos quais
os docentes possam se tornar criticos e despertar uma consciéncia critica também em seus
alunos. Assim, o Clubinho Plurilingue cumpre este papel critico naformagao de professores
e no ensino dos alunos, pois demonstra que as linguas e as culturas fazem parte de quem
nés somos e de quem o outro é, e que todas as linguas e culturas merecem igual apreciagao,
deixando de lado relagdes hegemoénicas.

Além de propiciar momentos de desenvolvimento da criticidade, a formagdo de
professores também poderia levar em consideragdo outros aspectos como a desenvoltura

espacial em uma sala de aula, a criagdo de vinculos e o trabalho em equipe.

E vocé acha que foi possivel observar a Educagio Linguistica Critica,
no ano passado, em 2019, na edigdo de 2019? Vocé acha que a Educagio
Linguistica Critica esteve presente?

Prof.2 Dr? Livia Donnini (coordenadora): Eu acho que, assim, Tamara, a
gente faz toda a formagdo para que isso acontega desde o primeiro dia [...]
vamos lembrar aquele dia que vocés fizeram o suco e as comidas, e as
criangas comeram e foram falando. Entdo, aquela parte que vocés
acrescentaram a gastronomia foi criando uma experiéncia que era mais
atravessada [...] para a gente que td do lado de cd como formador de
professores, é tranquilo nesse sentido, assim, de dizer que vocé td ensinando
o professor de um outro lugar. Ndo é aquele lugar assim: “sou professor de
inglés e vou ensinar a lingua desse jeito” [...] vocé provoca uma experiéncia
que pressupGe uma ruptura, a ruptura para cada professor acontece num
lugar diferente |[...]

O “aumento da consciéncia critica” pode acarretar uma melhor aceitagdo da cultura
do “eu”, da comunidade da qual o aluno e professor pertencem, e da cultura do “outro” com
o qual os alunos e professores se relacionam diariamente nas salas de aulas brasileiras que
abarcam as mais diversas nacionalidades, principalmente em regides fronteirigas. Tornar-

se professor abarca uma série de aspectos como a escolha do repertério, o percurso a ser
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percorrido no ensino, promover experiéncias que provoquem rupturas tanto ao professor
quanto ao aluno, trabalho em equipe, colocar-se corporalmente em sala de aula, etc. Ha
muitos aspectos que devem ser apreendidos tanto pelos professores quanto pelos alunos,
a formagdo de professores poderia promover experiéncias que contemplem os aspectos
citados. A formagdo promovida no Clubinho Plurilingue, por exemplo, contempla esses
aspectos, pois o professor quebra com muitas “verdades” ao se deparar com o ambiente
promovido pelo Clubinho e o aluno também é convidado a quebrar com outras “verdades”
universais.

O Clubinho promove rupturas no sentido de que o professor é convidado a ter um
olhar mais holistico sobre o ensino linguistico, desvinculado de normas e regras gramaticais
como a professora doutora Livia disse. Ndao ha uma norma de como ser professor de inglés,
por exemplo, ali, o professor é convidado a quebrar com a normatividade e com as relagdes
culturais hegemonicas que ele possua com o inglés e com qualquer outra lingua que ele ou
ela lecione. Pois, como mencionado anteriormente, o docente criard a trajetéria em
conjunto com seus colegas e de acordo com o que a turma traz de gancho também. Foi
muito enriquecedor para mim perceber que nds traziamos culturas que as criangas nunca
haviam ouvido falar, ou que elas podiam relacionar com seus familiares ou até mesmo
antepassados. Dessa forma, elas percebiam o quanto o mundo no qual elas viviam era
multimodal, translingue e transcultural, promovendo, assim, uma maior tolerancia ao novo
e ao diferente.®

Uma dessas “verdades” é a de que o ensino de linguas estrangeiras em nosso pais
é considerado eficaz apenas quando realizado em escolas privadas ou em centros de
linguas, e a escola publica ndo é vista com a mesma finalidade. Cunha (2018, apud FERRAZ;
KAWACHI-FURLAN, 2018, p. 15) afirma que o fracasso do ensino de inglés, por exemplo, no
Brasil deve-se ao uso e valorizagdo de materiais didaticos estrangeiros, e ndo produzidos
em nosso pais, que nio “refletem as praticas sociais do mundo contemporaneo”, nio

abarcam os contextos linguisticos e culturais brasileiros, “tratam de forma igual o ensino-

6 Em 2019, participei como professora estagiaria do Clubinho Plurilingue e em 2020 fiz a iniciagio
cientifica acerca da minha experiéncia no Clubinho e das experiéncias dos outros professores

estagiarios e das coordenadoras do projeto.
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aprendizagem de inglés em paises onde o inglés é primeira lingua, a segunda lingua e lingua
estrangeira, e distanciam-se do uso de tradugdo como recurso para o aprendizado”.

Com os processos e mudangas desencadeados a partir da globalizagdo, a educagao
brasileira e mundial precisou se reinventar e se modificar. Nossa sociedade se modifica
rapidamente e se relaciona diferentemente do que fazia ha vinte ou trinta anos atras. Com
isso, o papel da escola, a forma como devemos ensinar nossos alunos transformou-se ao
longo dos anos, e novas necessidades educacionais foram surgindo. Portanto, docentes
tiveram a necessidade de modificar suas praticas pedagdégicas a fim de abarcar todas ou
parte das exigéncias que o mundo de hoje exige.

Nosso pais tem a histéria mesclada de povos, sejam eles indigenas, portugueses,
africanos, japoneses, italianos, espanhdis, etc., portanto, é necessario que deixemos de lado
concepgdes tradicionalistas e excludentes que ainda perduram desde os primérdios do
nosso Brasil. Devemos acolher o carater heterogéneo de nossa cultura e nossa histoéria.
Pois, a nossa cultura brasileira estd mesclada de varias outras culturas, somos formados por
diversas influéncias de multiplos povos que escolheram o Brasil como seu novo lar.

Temos em nossa relagdo com o “outro” e com o que é “diferente” comportamentos
que perduram desde a época da colonizagdo, por isso precisamos nos descolonizar. Fanon

(1979, apud Santos e Costa, 2018, p. 124) discorre acerca da descolonizagdo:

A descolonizagdo jamais passa despercebida por que atinge o ser,
modifica fundamentalmente o ser, transforma espectadores
sobrecarregados de inessencialidade em atores privilegiados, colhidos de
modo quase grandioso pela roda-viva da histéria. Introduz no ser um
ritmo proprio, transmitido por homens novos, uma nova linguagem, uma
nova humanidade. A descolonizagdo é, na verdade, criagdo de homens
novos. Mas esta criagdo ndo recebe sua legitimidade de nenhum poder
sobrenatural; a "coisa" colonizada se faz no processo mesmo pelo qual se
liberta (FANON, 1979, p. 26-27).

Portanto, a escola e os docentes tém o dever de promover uma educagio que
respeite a histéria de seus alunos e que os mostre e os faga refletir o quanto discursos e
atitudes que vemos em nossa sociedade estio ligados ao processo histérico da concepgao

de nosso pais, e devem ser deixados de lado, a fim de formarmos cidadidos que respeitam
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uns aos outros, que abandonam o ideario colonialista, e passam a sentirem-se parte de
nossa sociedade, valorizados como toda e qualquer identidade de nosso pais.

Nesta segdo evidenciamos por meio das discussdes tedricas a importancia de um
ensino de linguas estrangeiras que valorize a lingua materna do educando, as novas
necessidades contempordneas e uma perspectiva translingue de ensino. Ademais,
discutimos acerca da formagdo critica dos professores e da importancia de propiciar
experiéncias que tragam rupturas com relagdes culturais hegeménicas e que valorizem a
escolha de um repertério que considerem o contexto educacional e as identidades
socioculturais dos educandos, assim como o faz o Clubinho Plurilingue. Acreditamos que
iniciativas como esta deveriam ser prestigiadas e louvadas, pois o Clubinho é uma iniciativa
da educagdo publica que oferece rupturas e que oferece vivéncias transformadoras tanto

para os professores e professoras quanto para os alunos e alunas.

Consideragoes finais

Acreditamos que os estudos de cultura oferegam uma perspectiva de educagdo que
pode ser de grande valia para a sala de aula de linguas estrangeiras, pois trata do viés
sociocultural do ensino, para além dos aspectos linguisticos e normas gramaticais que sao
mormente preconizados no ensino de linguas, sobretudo no ensino de inglés, conforme
vimos discutindo.

Assim, por meio da educagdo linguistica podemos mudar perspectivas de
intolerancia e desrespeito as manifestagdes culturais, tais como as relacionadas a raga,
género e sexualidade, ja que muitas vezes, ndo ha didlogo entre grupos sociais divergentes.
Além disso, podemos trazer uma maior valorizagdo da nossa identidade, da nossa historia,
da nossa lingua e do respeito as nossas diferencas por meio do ensino de linguas
estrangeiras que respeita a bagagem sociocultural do educando.

Ademais, acreditamos que a formagdo docente de linguas estrangeiras poderia
propiciar experiéncias e reflexdes acerca dos temas supracitados, desenvolvendo
criticidade, rompendo com hegemonias, sem endeusar a cultura estrangeira, e
demonstrando a importancia do olhar ao contexto educacional e a identidade dos

educandos. Uma educagdo que esteja alinhada as necessidades do mundo globalizado
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translingue e transcultural pode romper com “verdades” universais acerca do ensino de
linguas estrangeiras, transformando a educagdo em um ambiente flexivel ao novo e ao

diferente.
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Theater and Language Education:

Diverse Paths Towards a Critical Education
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Orientador: Prof. Dr. Daniel de Melo Ferraz (DLM-FFLCH-USP)

Resumo: Este artigo foi adaptado e expandido a partir de uma pesquisa que buscou trabalhar com a
educagdo linguistica em conjunto com jogos teatrais, intitulada “Teatro e educagdo linguistica por
uma perspectiva transdisciplinar: Uma educagdo critica com corpos que performam linguagem”,
realizada em 2020. O objetivo inicial da pesquisa consistia em abordar as teorias de forma pratica,
desenvolvendo e formulando essas praticas a partir de metodologias de ensino linguistico, utilizando
a improvisagao teatral e a ideia de que o corpo também produz linguagem. Nosso pensamento se
propde a inovar com a educagdo tradicional que preza pelo ensino gramatical, envolvendo a
memorizagdo do sistema linguistico de uma determinada lingua. Porém, devido a pandemia do
coronavirus em 2020, decidimos reformular nossa abordagem, tornando a pesquisa mais teodrica,
contando com as teorias discutidas nos novos letramentos, bem como com a ideia de performance
e o impacto que os discursos e as praticas neoliberais exercem sobre o sistema educacional
brasileiro.

Palavras-chave: Educagdo, Linguagem, Teatro; Processo; Neoliberalismo; Transdisciplinaridade.

Abstract: This article was adapted and expanded from a research that aimed to work with language
education within theatrical games, entitled “Theater and language education from a transdisciplinary
perspective: A critical education with bodies that perform language”, accomplished in 2020. The initial
purpose of our research was to approach the theories in a practical way, developing and formulating
these practices through language education methodologies by using theatrical improvisation and the
idea that the body also produces language. With our thoughts, we aimed to innovate with the
traditional education that values grammatical teaching, such as the memorization of the linguistic
system of a given language. However, due to the 2020 coronavirus pandemic, we decided to
reformulate our approach and count on the theories discussed within new literacies, as well as the
idea of performance and the impact that neoliberal discourses and practices have on Brazilian
educational system.

Keywords: Education; Language; Theater; Process; Neoliberalism; Transdisciplinarity.

Rethinking new educational strategies is a contemporary challenge. Paulo Freire
(2013: 59) postulates that education does not disassociates from communication and
dialogue since itis characterized as a meeting of interlocutors who seek from each other the
significance of meanings. Thus, we can say that the educational process relates to the other’s
dialogue, within the collective encounter that provides an exchange of knowledge that will

eventually lead to the formation of those involved in this process.

' Amanda Rodovalho is an English undergraduate student at Faculdade de Filosofia, Letras e Ciéncias
Humanas Universidade de S4o Paulo. E-mail: amandarodo@usp.br.
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Language can be seen in its material reality from its organization into words,
sentences, even sounds, acquiring a relatively autonomous feature (PETTER, 2015:11).
Thereby, through language we can express ideas, emotions, and even purposes, all guided
by the speaker's worldview and their social and cultural experiences. Language allows us to
build our relationship with the Other insofar as we establish the necessary communication
to meet dialogically.

According to James Lane's article The 10 Most Spoken Languages In The World (2019),
for Babbel Magazine? English is at the third position of most spoken language with 379
million native speakers. However, it is as a second language that English shows its
worldwide influence: there are approximately 753 million non-native speakers. Lane (2019)
points out that:

This indicates the remarkable success of English as the lingua franca of
business, travel and international relations. (...) the pervasive soft power
of US culture means that English will continue to dominate the world stage

for the foreseeable future. For some, English is still synonymous with
opportunity and a better quality of life.

English influence affects the daily life of a country, especially as a second language,
since it is required to leverage the professional opportunities for its citizens and to expand
the access to cultures that comes not only from Anglophone countries, but also from others
that use this language to translate their culture to the world. Notwithstanding, English
internationalization provokes debates about its belonging since the language had its role
shifted as just a mere foreign language to an international/lingua franca language (FERRAZ,
2019, p. 189). Thus, teaching English as a second language is a challenge that deals with
problematic situations such as “which English would be the most appropriate to teach?”,
“what would be the best approach for a better language learning?” among others.

In this article, we aim to provoke our readers with the following question: how can
we think of new methodologies for teaching a new language rather than those that we
commonly face in our daily-life classes? Transdisciplinary is an epistemology present in
recent researches concerning education, focused especially in practice “the complex and
transdisciplinary praxis built itself on the ternary relationship between theory, practice and

the subject's experience (subjective, biographical, autopoietic), in order to create and

2 LANE, James. "The 10 Most Spoken Languages In The World". Available in:
<https://www.babbel.com/en/magazine/the-10-most-spoken-languages-in-the-world>. Access in
Jan. 2, 2020.
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promote knowledge and transformative actions” (SUANNO, 2015, p. 9). We will deepen on
it further since it needs closer highlights to comprehend it within the purposes of our article.

With all that said we choose art to deal with this issue - theater emerges to us as an
alternative to the teaching cannons, since it deals primarily with our subjectivities and our
ludic side. If we talk about language education and education through theater, a
transdisciplinary thought would come to our minds. Nevertheless, due to the complex
epistemology of transdisciplinarity, we believe that this way of conceiving education is more
appropriate to develop our ideas. Theatrical games function in collectivity, which can help
to develop significant exchange of meanings among the students, promoting an educational
process centered essentially on humanity.

We can see education from different angles. Etymologically we can talk about
education as “the process of teaching and learning, or the organizations such as schools
where this process happens”, according to Cambridge Dictionary*. In any case, whenever
we encounter “education” we get the idea of “process”. This process usually involves two
roles: the educator and the learner. We can understand this process as a way of producing
meanings and have meaningful exchanges, under the condition of having present at least
two subjects for this event to occur.

Since it has a procedural nature, education is a matter in many knowledge fields and
in many nations - itisimportant to take into account the culture and socioeconomic contexts
from which students came to better comprehend their realities. According to Ferraz (2019,
p. 184), who discusses foreign language teaching, neoliberalism affects education in Brazil
insofar as it focuses on effectiveness - in order to reach higher levels of communicative
management in second language - and competitiveness - whereas having communicative
skills in English can guarantee a better ranking to apply for a job.

Neoliberalism's socioeconomic model sees education from an instrumental
perspective, in which its purpose - regarding language education - is to learn how to
communicate in a foreign language in order to get better payment and job opportunities
(FERRAZ, 2019, p. 185). This side of education opens up its procedural trait, since it is

necessary that we think about strategies to “improve” teaching - whether through

3 From the original: “A praxis complexa e transdisciplinar constréi-se na relagdo ternaria entre teoria,
pratica e experiéncia do sujeito (subjetiva, biografica, autopoiética), no intuito de criar e promover
conhecimentos e a¢bes transformadoras”.

4 Meaning of “Education”, Cambridge Dictionary Online:
<https://dictionary.cambridge.org/pt/dicionario/ingles/education> Access in 10 jun. 2020.
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technology, the innovation of educational methodologies, the access to the learner’s
narrative so the educator can better comprehend their realities... and the list goes on.

In this sense, and corroborating neoliberal thinking, people sought for an
“effectiveness” in the educational process, which is linked to the instrumental value of
education. Biesta (2008) tells us that there are many discussions concerning educational
processes and how they can be improved. In contrast, he also points out that there are few
discussions about what these processes should bring: “There is much discussion about
educational processes and theirimprovement but very little about what such processes are
supposed to bring about. There is very little explicit discussion, in other words, about what
constitutes good education.” (BIESTA, 2008, p. 3).

When we use “good education”, we are generally associating education with the
results of the educational process in a concrete and numerical way: if the education is good,
we assume that it has fulfilled a particular objective. In Brazil, for example, it is very common
for private schools to promote the idea that “good education” is expressed based on the
results that their students obtain in the “vestibulares” the more candidates the school
“approves’, the greater is its education. Nevertheless, this process of selecting people to
enter a University in Brazil - called "vestibular" - is usually composed of multiple-choice
questions, and just one of the responses is correct. Therefore, the process of accomplishing
a higher education in Brazil is extremely competitive and restrictive, since it prioritizes
memorizing contents rather than learning issues that could help people see themselves in
the world and place them on it from a critical perspective.

Based on this premise, thinking about education is a privilege inherited from
academic researchers. In addition to the University walls that divides society from who is
able to get better job opportunities from who is not, another wall separates those who can
and cannot attend higher education in Brazil and this is not limited only to the entrance exam
structure, but also to the way in which common sense sees what it is consider “good
education”. This memorized and inflexible way of how we conceive education is embedded
in our Brazilian educational system that also exists within institutions that have enough
money to invest in this instrumental process of “education”. Thus, it should not be a surprise
that private schools approves more students in Brazil's public Universities rather than public

schools®, confirming the power that neoliberalism exerts on our educational system.

5> “Escola privada coloca o dobro de alunos no ensino superior em relagdo a rede publica”. Jornal Folha de
Sdo Paulo. 2018: <https://www1.folha.uol.com.br/educacao/2018/12/escola-privadacoloca- o-dobro-
de-alunos-no-ensino-superior-em-relacao-a-rede-publica.shtml> Access in 26 oct. 2020.
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There seems to be a lack of understanding about the goals and purposes of
education when thinking outside this neoliberalism instrumental point of view. That is why,
according to Biesta (2008, p. 4), we rely on common sense to judge it: “What is more likely,
though, is that the absence of explicit attention for the aims and ends of education is the
effect of often implicit reliance on a particular "common sense” view of what education is
for.” (BIESTA, 2008, p. 4). Hence, it is increasingly necessary to delve deeper into the
concepts concerning education in order to demystify its procedural nature, especially if our
goal aims to reach a critical and human learning, rather than treating students and educators
as mere pieces of a game where the objective is to build machines that memorize words and
concepts.

Competitiveness promoted by traditional education hinders the approximation of
both students and teachers into the school’s learning environment (FERRAZ, 2019, p. 193).
This contributes to the social walls and depths that determine the privileges of those who
can and are able to access an education that values a more human and critical formation.

Nevertheless, education as a process needs to be seen in an experimental
perspective. Its procedural nature allows these deviations from traditional education, which
punishes mistakes and values successes based on decorating content. When we are
engaged in decision-making in the educational field, we are always and necessarily engaged
in judgmental values that determine what is educationally “desirable” or not (BIESTA, 2008,
p. 2). In this sense, the point of view of the evaluator/researcher/professor will always be at
the forefront, even if the new methodologies explored prove to be effective. Thus, those
who are actually being part of the process will give the final decision between what is “good”
or “bad” in education.

When we see and accept the experimental perspective in education, in addition to
the various possibilities that blossoms within actions that should be explored in critical
approaches, a bunch of new research is needed within new methods that should involve
practice and not only discussions surrounding theories. We can only achieve new practices
if we truly experience an outline that can be evaluated and understood as desirable to be
introduced as a new educational methodology.

Theater is an extremely necessary art form to society and, according to Stein (2009),
inevitable “... because the ultimate goal of the human being is to be “human” and “wise,” and
blessed with “wisdom”; if the objective of one’s life were not to become human and wise,
theater would never have been initiated or performed” (STEIN, 2009: 169). We can say that

theater is humanizing insofar as it reveals the human being to other human beings. This can
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occur through a play that uses dramaturgy, as it is classically known (a staging that comes
from rehearsals and/or with a previous text), or through a theatrical performance, which is
the result of a process that requires a lot of work and discipline and does not necessarily
depends on a previous dramaturgy text. Theatrical performance first requires the presence
of performer/performers.

To act, or “acting”, can humanize the members of a culture. We become human and
aware of what it is to be human, entering the path of wisdom from the moment we assist
and are also assisted (STEIN, 2009, p. 169). Since | am also an actress, | can say from previous
experiences and from what my art colleagues relates that it is common for people that act
in the theater to feel as if they are expressing themselves in front of a court where they will
be judged for their acting - which involves choices, attitudes, gestures that were built and
debated previously from a process. That is why we often say that the actor/actress is
“representing” - turning a person into someone else, presenting him/her again through
his/her performance. This idea is important because it separates the artist from the
“character”, who will have his/her attitudes and choices judged by the audience.

It is fundamental to notice that theater allows room for collectivity - or at least a
collective feeling. It takes more than one person for the theatrical phenomenon to happen.
When talking about a theater performance we should think about the play elements: the
stage, the scenery, the costumes, the lighting, the sound design, and the performance. Our
minds rescue images that we can have access to if we already had contact with a theater
play. To sit next to someone else in the theater, to watch a play together, even though we
barely know each other, are events that happen collectively.

Antonin Artaud was an artist who dedicated his life to theater, as well as writing
about it. He says that, firstly, theater directs to the senses/feelings, instead of the language
that comes from the word (ARTAUD, 1938). This means that theater, before focusing on the
dramaturgy text to create meanings, prioritizes what the spectators will feel. There is a
concern with the audience and, of course, with the actor's work. It is necessary to get out of
conventionality and everyday life because theater is also playful and has a somewhat poetic
path to conceive meanings and create it.

We cannot ignore the fact that the imaginary - this place permeated with playfulness
- is a place for discourses production (CERTEAU, 1998, p. 51). Thus, regardless of the
meanings created from the theater, we must take into account that the discourses are

steeped in other discourses, presented in everyday/real life. If we treat theater as purely
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fictional, we will lose its pedagogical function. These discourses are the play/performance
itself, and we can learn a lot from its point of view.

Based on what we exposed so far, how could we think about theater and education
in the same process? Firstly, the idea of the performer becomes essential, because he/she is
the center of the process. Spontaneity offered by exercises and theatrical games coupled
with discipline feed each other when it comes to the performers' work: “Spontaneity and
discipline, far from weakening each other, reinforce each other; the elementary feeds what
was built, and vice versa, until it becomes a type of performance that shines”® (SCHECHNER,
2010, p. 335).

As much as the education proposed here embraces the collective by creating
meanings within a group, when it comes to learning we must take into account that this
process is somehow personal. The apprentice/learner apprehends the discourses and
comprehend its meanings in his/her own particular way and, as an individual, feeds his/her
own tangle of internal discourses. The process is collective, but the learning is much more
particular because we do only apprehend until our extents as learner beings. We are not
machines that acquire knowledge by fast codifications as computers and other technologies
do. Every human learning is a process that deserves respect and a certain time to be
assimilated.

One of the resources used in theater is improvisation. Improvisation is also an
experimentation form - the "here" and "now" situations determine what will happen in the
demarcated space, so that the performers’ actions can organically develop according to the
context. Learning should be seen as a playful path for comprehending realities. What makes
the process interesting is that the learners will focus not only on reality or on fiction: the
playful development of actions during improvisations crosses these two aspects, and
transforms learning into a process that can turn out to be poetic.

David Wright (2008) talks about improvisation as the pure form of art, from Frost
and Yarrow (1990): “In the context of theater Frost and Yarrow (1990) identify improvisation
as the heart of the art form. They describe it as a physical response, immediate and organic,
and close to pure creativity.” (pp. 96). Since it contains immediacy and the organic

development itself, improvisation becomes an ally at the crossroads between theater and

® From the original: “A espontaneidade e a disciplina, longe de enfraquecerem uma a outra, reforcam-
se mutuamente; o elementar alimenta o construido, e vice-versa, até se transformar em um tipo de
atuagdo que tém brilho”.
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education. It may even seem redundant to try to associate theater with education because
both promote learning. What sets them apart is the way in which this learning happens.
Process is a common feature between education and theater. Improvisation casts
an important role because of the “process”. Pedagogically speaking, improvisation is more
effective, spontaneous and has minimal blockages from the participants when we can come
close to an integration condition provided by the environment context (WRIGHT, 2008, p.
96). This allows mistakes to occur naturally since it happens all the time and we tend to
punish it, instead of looking at it in other perspectives and learning from it. This means that,
in a healthy environment, we can have the human essence extracted more easily since
people feel comfortable to truly express themselves through improvisation. We learn better
when we feel safe.
The human side of this process is manifested mainly through self-knowledge:
Boal is both activist and educator. He describes theater as “the art of
looking at ourselves” (Boal 1992, p. xxx). He argues that “all human beings
are actors (they act!) and spectators (they observe)” and offers the term

“spect-actors” to denote those who observe themselves in the process of
participation in socio-cultural relationships (WRIGHT, 2008, p. 96).

Therefore, when we take into account this human aspect and recognize that we are
also actors - in the sense that we are always acting (even reading these words is an act, for
example) - the ability to observe and observe ourselves is transformed, and life can be seen
from other angles besides the common places that we are used to face in daily life. Living
and not perceiving ourselves in relation with others can block our capacity of seeing things
and seeing the world as it truly is, especially when we seek for a critical approach in
education.

A strand in the university environment that researches new ways of thinking and
practice education has developed the so-called “Epistemologia da Complexidade”. This new
path of conceiving complex thinking conceives reality as being multidimensional, given its
complex constitution (whole and parts) and the knowledge constructed as a reconstruction
of the subject through their level of reality perception (SUANNO, 2015, p. 12). This means
that there are people, in some academic circles, aiming to corroborate with new approaches
for a critical education.

The awakening of a critical thought in the apprentices is more than necessary, and it
passes through a tangled thought of discourses and meanings. That is why we should

consider transdisciplinarity within art-education as a complex epistemology, because it is
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not simply described with words but, rather, a phenomenon that we must see in its
pedagogical totality - which involves a theory as a basis, and a practice as a path to explore
new teaching and learning methodologies.

In this sense, transdisciplinarity appears as a chain of thought that seeks to build new
ways of understanding the complexity that manifests itself in contemporary times.
(SUANNGO, 2015, p. 13). Transdisciplinarity also incorporates interdisciplinarity, going beyond
the relations of the disciplinary field by incorporating and valuing different forms of
knowledge, opening space for paths to conceive new methodologies - experiential,
philosophical, cultural (through tradition, myths), etc.

From an epistemology that tries to contemplate human complexity, we propose a
methodological teaching using theater and critical literacy in another language. The desire
to transcend orthodox methodologies surrounding art within a historically traditional field
such as education, leads us to a complex practice within complex experiences. Thinking
about an education that accepts the error, that sees the deepest nuances of human nature
- astheater is capable of doing - goes beyond what we are used to when we think of practical
approaches to critical literacy so far.

Transdisciplinarity is a contemporary thought that came as an aid to a thought
reform movement, which aims to broaden the subject's knowledge of himself/herself within
the complexity and plurality of the world’s representation - almost as an arm of a Freirean
thought. Art and education combined are a transdisciplinary path, an alternative for
breaking with traditionalism and with the neoliberal thinking - which wishes to stiffen the
subject and make him/her a mere labor force. Our idea seeks to break with the neoliberal
precept of subjects as individuals who act on their own - our intention, on the contrary, is
to promote an education that reveals how important collective work is for the functioning
of the most complex forms of relationship and production, as the very conception of
knowledge.

Therefore, we also propose a review on the idea of curriculum. According to Matias
(2008), school’s curriculum as we traditionally know is committed to the production of the
equal (equals), the subject product of neoliberal influences in education (p. 63). The idea of
reviewing traditional curriculum leads us to a vision that helps building the process of a
critical literacy, which involves the construction of plural subjectivities from multiple
references - through transdisciplinarity in an art-education axis, for example.

Rules applied in traditional school curricula tend to stiffen the behavior of both

teachers and students in the educational process insofar as rules seek to define the behavior
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of teachers and which, as aresult, end up also influencing the behavior of students (MATIAS,
2008, p. 64). Therefore, transdisciplinarity, although a field not so well known on a large
scale by educational institutions, corroborates to the transversal aspects of crossing
disciplines. When we cross discipline areas - such as theater and education -, without losing
one essence to the other, it can even generate a new research field, especially because it is
in practice that we observe the development of preconceived theories by transdisciplinary
ideas.

It is important to see education from a collective perspective, in the sense that all
those with access to a critical education can read the world from their own point of view,
but not forgetting that there are other structures and institutions behind it maintaining the
status quo and, therefore, also maintaining inequalities. It is necessary to lead agents who
are critically positioned before the world from their point of view; however, it is essential
that apprentices learn to see that he/she lives in community and that this community
influences our ways of acting, speaking, expressing and performing through preconceived
discourses.

We can mention as instances of transdisciplinary integration the creative act, the
creation, the aesthetic enjoyment, the artistic experience... (SUANNO, 2014, p. 23) and these
phenomenae happen because transdisciplinarity promotes the connection between
knowledge, feeling and imagination, fundamental to the art-education axis that we are
proposing. According to Suanno (2014), these instances enhance human relations and the
perception of subjects in their surroundings by allowing the agents of the educational
process rise to new horizons, richer in senses, sensitivity, enhancing human perception of
reality and favoring the connection between reason and emotion. “A articulagdo dos saberes
das ciéncias, das artes, da filosofia, das tradi¢ées sapienciais e das experiéncias oportuniza
diferentes modos de percepgao, articulagdo e descri¢do da realidade” (SUANNO, 2014, p. 23).

Thus, it is almost as if we are talking about a synesthetic epistemology, since the
articulation of different experiences takes place within a complex field of thought. As we
have already reinforced, we need to put into practice the transdisciplinary proposals
involving the learning body, through performance, and the process of learning in a second
language. It is only through practice that we will truly conceive how these methodologies
may or may not work in the educational process.

It has been increasingly difficult to deal with education in Brazil. In addition to the
barriers created by the government, history and educational contexts show that the reality

of Brazilian schools is still stiffened and at the mercy of traditional methodologies. If the
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struggle for a dignified structure is already difficult, proposing new educational models
within primary schools still seems to be a utopia. The country's social inequality and
conservatism continue to excavate the gap that separates those who have access to a critical
education from those who suffer from the lack of textbooks? - an informational material that
becomes the minimum for these students to have any reference to study and learn.

Our current educational system is full of obstacles and stones on its path, and we
believe that using art in education can be an alternative for those who are dissatisfied with
this reality and the educational situation not only in Brazil, but also in the our Western world.
Amid the conservatism that dominates Brazilian middle class, theater may help to elucidate
to students the seriousness that our country faces not just in socioeconomic terms, but also
in sharing meanings that are crucial to our construction as a society through history.

A considerable part of English language teaching in universities is also based on
traditional methods. Academic canons are rigid and hinder a transgressive education based
on collaboration and knowledge exchange among participants. The domain of grammar is
still the focus, even though we have few recent methodologies that work with meaningful
communication in order to make students feel free to focus on their language references in
real communicative situations. In contexts where educators use traditional methods for
English teaching, language is removed from its social nature, inhibiting the student and
building blockages, instead of making them feel comfortable communicating in a second
language.

Starting from a desire to work with theater and education, we wondered how we
could unite this art with an approach that deals with second language teaching and learning,
what we have called language education. From a transdisciplinary perspective and the
conceptual work presented here, we observed that it is possible to develop an educational
approach from an art-education perspective, where theater and language education are
feeding each other with its pedagogical particularities.

Being physically present is the basic for our research within theater, which needs
deeper practical studies to be better developed - which unfortunately did not occur during
the period of our research in 2020 due to the coronavirus pandemic. A critical education,
which awakens the apprentices to see the world that surrounds them considering and

problematizing the many discourses that exist within it, is the dream of any educator.

7 Jornal Nacional. “Escolas pblicas de ensino bdsico reclamam de falta de livro diddtico” Portal G1 de
Noticias. 2019: <https://g1.globo.com/jornal-nacional/noticia/2019/05/02/escolas-publicasdo- ensino-
basico-reclamam-de-falta-de-livro-didatico.ghtml>
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Theater works with life, dreams, the essence of what is human (ANDRE, 2014, p. 164) - the
good and the bad side -, and can be as revealing and transformative as a powerpoint in the
classroom, in certain contexts.

It is important to deconstruct traditional teaching methods since it presents barriers
to the development of certain skills, such as communication and fluency in a second
language, as well as recognizing that their bodies also produce language while performing
actions and gestures. It was never our intention to teach English to students from the start,
but to promote meaningful exchange between them from their previous knowledge of the
language, so that not only students but also educators could learn from each other
collectively.

| truly believe that transdisciplinarity can be the basis for a revolution in the
methodologies and epistemologies surrounding education, as Souza (2017) states:

...the possibility for a critical transcultural literacy education lies in taking
stock of the learned and inherited resources one has available (language,
knowledge, and values), understanding why these resources are there and
where they came from, appreciating the restrictions they impose on the
possibility of creating and perceiving new meaning, and finally making the
necessary adjustments to these available resources in order to make

possible the appearance of new meanings, new understandings—that is,
in order to think otherwise (SOUZA, 2017: 19).

Treating human beings in a truly humane way and allowing new resources for
communication to happen are acts of love and solidarity with other people. With affection,
almost anything can be transformed. When we get interested by the other’s narratives we
humanize our process as educators, and letting the body speak leads us to a world with
more diversity not only in recognizing other forms of producing language, but also in a

wheel of sharing different and complex meanings.
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LGBTQ+ Fanfiction in the Academia

and its Importance for Media Representativity
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How has the literature created by fans in virtual spaces become a way of seeking
LGBTQ+ representativity in a specific media universe in which this community has never
been accepted? My goal is not only to analyze this practice as a way of seeking
representativity, but also to create virtual communities through an exchange of meanings.
The goal of this research is to nourish the academia with what has been happening behind
the curtains of cyber culture in the past decades, as well as to legitimize this practice that
has been marginalized by a culture that devalues the diversity of interpretations found in
the most diverse contexts.

One thing | have noticed from the past nine years as a fanfiction reader is the
tendency that is growing even more inside media spaces: LGBTQ+ pairings in fanfiction. Not
only LGBTQ+ characters, but cis straight characters that are being described by fanfiction
writers as a part of the LGBTQ+ community and in some cases, this vision has grown so
powerful, that producers and directors are indirectly forced to explain the lack of
representativity in their movies, TV shows, novels, etc. After being part of the community
for so long and seen as it has grown so much, | have begun to wonder: Are the fanfiction
writers wrong? Are their visions getting a little bit too far and are they letting their own
identity struggles on a daily basis get in the way of ancient and known stories that should
not be altered? Or is it possible that maybe this movement has been growing for so long
that entertainment enterprises cannot hold the wave of change for so long anymore? Is the
LGBTQ+ representation in fanfictions of mainly cis straight fandoms?a cry for help, ascream
of anger, of fans that have been oppressed for too long and cannot handle one more day of
going unrepresented by their most appreciated works anymore? One thing we have to
understand foremost is that this is not a practice that was born out of anger and revolt.
These people do not despise mainstream media provided that if they did, they would never

put so much effort in writing a heavily thought piece of work and publish it online. Fanfic

'Julia de Franga Leme Izabela is an English undergraduate student at Faculdade de Filosofia, Letras e
Ciéncias Humanas, Universidade de S3o Paulo. julia.izabella@gmail.com

2 Fandom is a group of fans of someone or something, especially very enthusiastic ones. Available in
<https://dictionary.cambridge.org/dictionary/english/fandom> Visited in September, gth of 2020.
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writers are people that feel admiration for and inspiration from movies, characters or huge
celebrities so much that they feel the need to give their interpretation of what they think
that sometimes fit more in their lives.

One of the biggest websites of fanfiction is the Archive of Our Own (Ao3). There have
been many others, but Ao3, that was created 11 years ago, has its community very well
established with over 2 million users, without counting the people who access the website
without having an official account. Over 5.5 million fanfictions have been published out of
35 thousand different fandoms. There are stats calculated annually by aO3 (Archive of Our
Own) that indicate which “ships” had more fictions written about them. Ship is an expression
derived from the word “relationship” and consists in a pairing that fans want desperately to
be together in a romantic relationship, sometimes the names of the two characters that
compose the ship are mixed together in one word. According to the stats calculated? by the
website of the TOP 100 fictional pairings between 2017 and 2019, 71 of them are LGBT: 66
stories of gay couples and 5 about lesbian couples. This article is the result of a qualitative
and interpretative research and the method used for data collection was virtual
ethnography, due to the geographic distance between myself and most of the target
community. Most of the community is found on social media and the fact that fanfiction is
mandatorily posted online, has decreased the chances that this community could grow to
be alocal group.

Fanfictions are retellings written by fans of works that belong to someone else
based on their universes. When explaining like that, it is easy to acknowledge that this is not
a new practice that came with modernization. Take for example in Ancient Greece, where
Homer, or who we believe it might have been Homer, wrote the lliad and the Odyssey, great
epic stories that created a new universe of fiction that was open to interpretation. Centuries
later, in the 5th century B.C.E, play writer Aeschylus wrote a tragedy, Agamemnon, in which
his main characters were created previously by Homer. The audience clearly knew the end
of the story, Agamemnon would be murdered, but the difference was that the author retold
Homer’s story in his own way by changing the motive and also the murderer, giving the
whole telling a new interpretation and an alternative experience to the audience
(AESCHYLUS, 5 B.C.), which is the whole point of fanfiction. “Fanfiction” is merely a post-
modern term we have given recently to nominate fan-created stories about many different

canonic or non-canonic source materials. There are classic heavily thought books which can

3 AO3 Ship Stats 2017-2019. Available in
<https://archiveofourown.org/works/19963579/chapters/47258407> Visited in January, gth of 2020.
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be classified as “fanfiction” if looked through the right lens. Dante’s Divine Comedy was a
self-insert fanfiction of the Bible where Dante gets to “hang out” with divine beings from the
Bible who deem him worthy enough to share their craft with. More recently picture Bridget
Jones’ Diary (2001) is a wildly popular fanfiction of Pride and Prejudice (AUSTEN, 1813), and
the very famous Disney movie The Lion King (1994) is a direct retelling of Hamlet
(SHAKESPEARE, 16" century), only the names are changed and well, the humans are now
animals and Hamlet is alion. How is this any different from a young girl or boy writing stories
about a work they deeply love and giving a new and fresh interpretation to a story? The
difference is that these retellings had enough resources to legitimate their fictions or got
lucky enough to reach the right people so that their works could be recognized in a time
when globalization was not at its full potential and connectivity was not as reachable as it is
nowadays.

Therefore, fans have been writing fictions about their favorite stories since a long
time ago, but with the lack of connectivity around the globe, very few fanfictions have been
reached by other people. With the beginning of the digital era and the development of
accessibility through technical devices, novel fan practices and ‘virtual’ communities that are
based on popular cultures seem to increase daily (BLACK, 2006). One of the first fanfictions
to become its own canonic work was 50 Shades of Grey, written by E. L. James. | think it is
impossible to write anything about the fanfiction phenomenon without mentioning 50
Shades of Grey due to all its success and nature. James used to write erotic fanfictions about
Twilight, a trilogy written by Stephenie Meyer, and eventually, her stories became so famous
that a publisher decided to invest in them. The names of the characters had to be altered, of
course, since the characters belonged to Meyer, although the story belonged to James.
Anyway, the books turned out to be a big hit and millions of copies were sold around the
globe. The book was later adapted to Hollywood movies.

Ever since mainstream media has normalized fan cyberculture, the practice has in
fact gained a lot more exposure, but most of the fanfictions that had this much recognition
had a lot of sexual content. Hence why it became common knowledge to non-readers that
fanfictions were only about this: bizarre and extreme sexual activities. There is one thing
that must be specified: there is a massive difference between stories that are written for
shock factor, comedy or satire from real fanfiction. Back in 2013, during the presidential
elections in Brazil, a lot of people wrote satiric stories about Dilma Rousseff and Aécio
Neves, both candidates elected by the people for second innings, that got a lot of visibility

in social media such as Facebook, and since these stories had been published online by
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anonymous writers, people decided to name them as fanfictions, since they did not know
how else to call these stories that became a huge joke in the internet.

Therefore, this paper is divided in three sections. The first one is a to claim the
importance of studying fanfiction in the Academia; the second one is to present one of the
point of views we can direct towards fan work inside universities, which is how we can trace
this practice to ways non-native English speakers’ can acquire language learning. The third
and final section will be mainly about how to bridge the gap between the academic studies

and fanfiction studies, by depicting this hybrid culture.

Is Fanfiction a matter to Academia?

From the beginning of my academic life, | have noticed how conversations about
fanfictions of all styles have become something much more frequent in my day-to-day life
than before. However, the absence or sometimes even the deafening silence in the
classrooms when the fateful question was asked "Who in here reads or can tell me a little
about the famous fanfictions?" was hard not to notice, even more so knowing that at least
half of those who were there had already read once or read them constantly. Fanfictions
were called marginalized texts because of the stigmas associated with the authorship and
audience of the original works.

One of the greatest lessons | have learned writing this academic research was that
we must always take into consideration all kinds of social context before deeply analyzing
any kinds of actions and practices, and noticing that the only person | interviewed that held
no issues in being an out and proud fanfiction writer and reader was also a Language Studies
Bachelor. This guided me to realizing that the academic environments that we are placed in

gave us a background to confirm that fanfiction is literature. Paul Valéry once said:

Our fine arts were developed, their types and uses were established, in
times very different from the present, by men whose power of action
upon things was insignificant in comparison with ours. But the amazing
growth of our techniques, the adaptability and precision they have
attained, the ideas and habits they are creating, make it a certainty that
profound changes are impending in the ancient craft of the Beautiful. In all
the arts there is a physical component which can no longer be considered
or treated as it used to be, which cannot remain unaffected by our modern
knowledge and power. For the last twenty years neither matter nor space
nor time has been what it was from time immemorial. We must expect
great innovations to transform the entire technique of the arts, thereby
affecting artistic invention itself and perhaps even bringing about an
amazing change in our very notion of art.  (VALERY, 1964, p. 225)
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Meaning that it is impossible for us to expect that art is one invariant aspect of life
and that the many uncertainties and profound difficulty to find meaning in modernity due
to many new variants won't alter or change the way we perceive and construct new forms
of art. By the very definition of the term ‘art’ found on the prestigious Oxford Dictionary, art
is the use of the imagination to express ideas or feelings4, and fanfiction is nothing more
than that, it is the subaltern literature that only exists because of deep appreciation and love
for a novel, movie or a TV show that inspires people to express their feelings and possible
outcomes that came from their imagination.

Now that I have clarified that | will be talking about real fan work and not an internet
trend used to make people laugh or frown, let’s get back to that. As | was saying, most of the
time, actors, movie directors, producers and authors refused to take fanfiction seriously
because of this misconception a lot of people have about what fanfiction really is. Many of
them even discouraged fans from writing stories, since they do not deem them worthy or
capable of writing their own stories with their own original characters. Not only people were
not being encouraged to write, but they were also expected to feel completely satisfied with
what they were watching or reading. Fanfiction is not a way to undermine or speak ill of an
author’s work. Why would someone write a story based on a plot they detested? It simply
wouldn’t happen. Writing these stories takes time and dedication, some fan novels take
years to be completed and furthermore, the readers keep track of these fanfics throughout
the years. It’s too much work and people would not do this if they did not love and believe
in the original work. Fanfiction is a personal way of looking at your own self and asking:
“How could this have been different?”, “What if we look more into the main character’s
personal trauma experience?”, or even “What if this specific character was bisexual, gay or
transexual?”. Day after day, people of all kinds of fandoms post their stories that consist
mainly in interpretations and adaptations from the entire work. Sometimes, these stories
are just adaptations from just an aspect of the whole work itself, like the personality of a
character or, what will be the main subject of this essay, the sexuality of a character. To have
fanfiction written about your work is nothing more than an honor, in my opinion. It shows
how people have deeply appreciated the universe you have created to the point that they
will work their imaginations off in finding ways to expand and make it more diverse. Writing

fanfiction is a way to bring something you love even closer to your life.

4 Definition of art. Available in
<https://www.oxfordlearnersdictionaries.com/us/definition/english/art_1?q=art> Viewed on June
29" of 2020.
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Lev Grossman is a New York Times bestselling author, novelist and journalist. He
was formerly the book critic and lead technology writer at Time magazine for over fifteen
years®. He has been analyzing fanfictions and contributing to a lot of fandoms during the
past few years, such as Harry Potter, one of the most famous sagas of books and movies of
the 21th century; Adventure Time, a cartoon show that has gained a lot of fame and
recognition; and How to Train Your Dragon, a film trilogy that has been nominated for
several awards, including for an Academy Award for Best Animated Feature Film of the Year.
According to Grossman, the challenges of writing fanfiction and writing traditional fiction
are essentially the same, of course in fanfiction you will be working with characters and
background stories that have been already created by someone else, but if you think about
it, novelists rarely start from scratch. They take inspiration on historical figures as they can

also borrow characters:

| often think of my books as responses to other books. It’s a bit like the
theory Harold Bloom writes about in The Anxiety of Influence, about how
poets create by responding to their predecessors. Some fanfiction does
this very well — very resourcefully, very daringly, very outrageously. And
I've learned from reading it. | think fanfiction’s negative reputation comes
from our contemporary obsession with the idea of originality. ’'m not a
lawyer, but it seems to me that we put a huge amount of emphasis on
stories as intellectual property. There are great reasons for doing that — |
might not have a career otherwise. But there are other ways to think about
originality. For example, Shakespeare thought nothing of borrowing
characters. He didn’t invent Hamlet, but borrowed him and used him for
his own purposes. Virgil didn’t invent Aeneas, and Goethe didn’t invent
Faust. | think plots and characters circulated more freely back then. That
freedom could give rise to masterpieces. (GROSSMAN, 2005) ©

| think Grossman would agree that fanfictions have been getting much more
attention from academia lately. Our obsession with viewing fanfiction as a mere
reproduction of the real work of art itself has sidelined incredible talents and hindered this
reinvention of literature from becoming an easygoing topic amongst the University’s halls
and classrooms. To start studying fanfiction and displaying its topic as an academic matter

will only benefit us, by giving more freedom to people, such as my subjects, to talk about

5 Lev Grossman Personal Blog. Available in < http://levgrossman.com/> Viewed on June 29'" of 2020

® Lev Grossman, S.E. Hinton, and Other Authors on the Freedom of Writing Fanfiction. Available in
<https://www.vulture.com/2015/03/6-famous-authors-whove-written-fanfiction.html> Viewed on

June 29" of 2020.
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their beloved hobby freely and with no shame and also to discover a whole new field of

researches.

Fanfiction for English Language Learners (ELL)

Rebecca W. Black is an Associate Professor of Informatics at the University of
California, Irvine, and she has done innumerous research projects regarding fanfiction and
what she likes to call New Literacy Studies. To gather enough data, she has conducted a
virtual ethnographic research and has assumed an observer role on FanFiction.net, one of
the most famous fanfiction websites till the beginning of 2010, in which she has mainly
focused on the anime’ section, particularly on the Card Captor Sakura category, an
extremely famous anime. Although the series is popular within a range of readers and
viewers, the target audience consists of preadolescent girls. As a participant/observer, Black
posted her own fanfiction to the site, "providing feedback for other writers' texts and
interacting with a diverse group of fans" (BLACK, 2011, p. 22). In her chapter, Digital Design:
English Language Learners and Reader Reviews in Online Fiction, Black’s goal was an "inquiry
into the ways in which many “fannish” activities are aligned with or have the potential to
inform school-based literacy practices” (2011, p. 21). Her approach was “traditional
ethnographic methods such as collecting field notes, artifacts, and conducting interviews
over two years of participant observation located in the site itself’ (BLACK, 2007, p. 119). She
points out that FanFiction.net allows posting in many different languages, including the
participants' native languages, and so the participants made a specific choice to write in
English. In her paper, she gathered field research on reader feedback for Nanako’s fourteen-
chapter fanfiction titled Love Letters, which has received 1694 reviews (as of May 21, 2005).
Nanako is an English Language learner (ELL) who writes in English and relies on the feedback
of reviewers in order to improve her English literacy. Master in Applied Linguistics, Black’s
goal is to find out what sort of “linguistic” work are Nanako’s texts and the readers doing
and how “Nanako’s texts and reader feedback are indexing the author’s identity as a
successful writer and the readers’ identities as knowledgeable participants, thus helping
them all accrue forms of social an intellectual capital in this space?” (LANKSHEAR & KNOBEL,

2007, p. 120).

7 Anime is a word used by people living outside of Japan to describe cartoons or animation produced
within Japan. Using the word in English conversation is essentially the same as describing something
as a Japanese cartoon series or an animated movie or show from Japan. Available in <
https://www.lifewire.com/what-is-anime-4154949> Viewed on June 30" of 2020.
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Every fanfiction has overall four sections, and this can be applied to almost all
websites known till this day. A summary, where the author briefly disposes, through a short
text, the initial overview of their narrative; The Author’'s Notes (A/Ns), where the author
presents themself to their readers, sometimes even telling private details of their intentions
in writing that fiction; the narrative itself; and at last, the comments section where the
readers can leave their opinions about what they have just read. Nanako, Black’s subject,
“begins her chapter by identifying herself as an ELL [...] asking that readers overlook her
typos and grammatical and spelling errors” (2007, p. 123). This is an extremely common trait
of ELL fanfiction writers. Black took it as an opportunity to understand how ELLs, who have
always struggled with English classes in school, have developed skills and grammar lessons
by writing fanfiction. Black separates the comments aimed at Nanako’s grammatical errors
in Gentle and Focused Critiques. Gentle Critique is often presented with an introduction
from the reader, a response to the A/Ns, a disclaimer and a positive note of encouraging to
the writer. Focused Critique follows the same positive and encouraging background, but it
is often followed by a specific critique or a “technical-wise suggestion”, “the reader draws
on and displays knowledge of a school-based form of feedback as she comments on specific
conventions and traits of writing such as grammar, spelling, and word choice” (2007, p. 127).
As Black has mentioned, this helpful, playful and performative aspect of reviews are a
common element in online fanfiction. In an additional note taken from years as a fanfiction
reader, there are ELL fanfiction writers that unlike Nanako are not entirely comfortable in
publishing their story with grammatical errors, even though it has been explicitly said that
the author is not a native English speaker. In those cases, the ELL writer requests help from
a native English speaker they trust to be their beta, and what does this mean? The ELL
author, responsible for the narrative and all the writing takes the role of an alpha writer. The
betd’s duty is to perform focused critique and to review all the grammar the ELL writer may
have misspelled: “Fanfiction.net provides a clear example of an affinity space in which
members are using digital literacy skills to discover, discuss, and solve writing and reading-
related problems, while at the same time pursuing the goals of developing social networks
and affiliating with other fans” (LANKSHEAR & KNOBEL, 2007, p.133).

Black’s main point, as an academic researcher and a University Professor is that
understanding how these online communities can help all educators on how the way English
is taught in schools can be rearranged, not changed. The point is not changing the system,
but rather finding new directions that can only improve how children and adolescents view

language learning classes and how the stigma of “learning as an elite and solitary enterprise
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centered on authorized interpretations of canonical texts” (2007, p. 134) can be made more

attractive to the learner.

It also becomes necessary to consider differences between how ELLs, and
adolescents more broadly, are positioned in schools versus how they
choose to position themselves in out-of-school spaces. Perhaps there are
lessons to be learned from sites such as Fanfiction.net, where the absence
of imposed or ascribed social roles enables adolescents from a range of
different backgrounds to act both as teachers and as learners. (BLACK,
2006, p. 182)

At last, the author calls out to all literacy educators and researchers not only to know
all the new literacies of the globalized world, but also, how to know all these literacies and
how they can be applied on our classrooms. Concluding, how we can turn the changes of
our globalized world in our favor and to integrate them into understanding literacy

instruction in schools.

Conclusion: Fanfiction as a Critical Response Discourse

Henry Jenkins is the Provost Professor of Communication, Journalism, Cinematic
Arts and Education at the University of Southern California. He arrived at USC in Fall 2009
after spending more than a decade as the Director of the MIT Comparative Media Studies
Program and Peter de Florez Professor of Humanities, according to his personal and active
blog.®2 He denominated himself an ACA-Fan, which is, according to him, a hybrid creature
that is part fan and part academic. His goal has been to bridge the gap between these two
worlds. He defends the idea that fans build their own world through fanfiction, music,
artwork, and many other ways from content appropriated from mass media, reshaping it to
serve their own needs and interests. In one of his most famous books, Convergence Culture:
Where Old and New Media Collide, Jenkins talks about participatory culture and the idea of a
moral economy that is the presumed ethical norms which govern the relations between
media producers and consumers.

Fanfiction sums up how consumers of popular media streams have become
producers. The production of their own literature has challenged copyright laws. These
grassroots collide with the corporate media, which must adjust to the consumers so as not

to lose them. Jenkins brings questions about the increasing interactivity, such as how

8 JENKINS, Henry. Who the &%&# Is Henry Jenkins?  Available in
<http://henryjenkins.org/aboutmehtml> Viewed in June 30th of 2020.
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commercial culture affects the reliability and how the easily accessible information affects
people's integrity. “Fan writing, then, can be characterized as a type of textual 'poaching” (de
CERTEAU, 1984), as a strategy for approaching materials produced by the dominant culture
industry and reworking them into terms which better serve subordinate or subcultural
interests” (JENKINS, 1992, p. 215). Jenkins has become one of the most famous media
scholars, and while Rebecca W. Black aimed her mediatic research towards linguists, Jenkins’
goal is to study the social and cultural construction of a new genre in fiction that voices out
the interests and issues of the superstructure. The author claims how this emerging social
phenomenon should not be underestimated and further studied and analyzed by the

Academy.

What roles should academic researchers play in helping their culture to
adjust to this process of change? If we simply identify best practices, we
run the risk of being accused of being apologists for the media industry.
If we simply critique, we run the risk of foreclosing possibilities which
may further long-standing goals of cultural diversity, civic engagement,
and grassroots media power. We need to rethink the categories and
perspectives through which we have traditionally framed media
phenomena to respond to a profound and prolonged period of media in
transition, but we need to do more than that and think more deeply
about our roles as academics and our shifting relationships with both
media industries and audiences. If the new and emerging paradigms
emphasize the relationship between knowledge and power, we need to
take more seriously the power we exert — or could exert — as knowledge
workers in an emerging creative economy. (JEKINS & DEUZE, 2008, p. 11)

In my view, fanfictions have never gone under noticed by academia. As | have said
before, numerous people have confessed on reading them, but due to our obsession with
originality, people still view fan work as a reproduction of the real work of art, as if fanfiction
is comparable to a photograph taken of a piece of art. In The Work of Art in the Age of
Mechanical Reproduction (1965), Walter Benjamin discusses the difference between an
original work and a reproduction. It has become increasingly easy to reproduce or make a
replica of a work of art. Benjamin says that although the reproduction is aesthetically near
the same, it does not hold the same value as the original. The original holds an aura, a history,
and its impact on people makes it different from the reproduction. Therefore, it is not about
the appearance but the meaning it holds. Following the same line of thought of all the
language professionals | have mentioned so far in this chapter, fanfiction can be directly

linked to what Benjamin believes is a work of art. The reason why fanfiction is seriously
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challenging copyright laws is because they cannot be taken down for being reproductions
or be interpreted as plagiarism. Fanfictions are sometimes respected and praised by
fandoms just as the original works are. The impact they have on the readers holds a meaning
in itself. In addition, the history each one of them carries comes with pieces of the writer’s
personal social context. | personally encourage people to view fanfictions with different lens
and by doing so, a new literacy school will be displayed in front of our eyes and | am glad to

know that | am not the only one who'’s view upon this phenomenon has changed.
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North and South: A Experiéncia da Desilusdo

Rafaella Gobbo Reis da Silva'
Orientadora: Profa. Dra. Sandra Guardini Teixeira Vasconcelos (DLM-FFLCH-USP)

Resumo: A pesquisa visa a uma analise formal do romance North and South, de Elizabeth Gaskell, a
fim de investigar as estratégias pelas quais o narrador constréi as relagbes de classe entre
personagens enquanto expressbes do ‘romance da desilusio”. Pretende-se, dessa forma,
destrinchar os mecanismos com que o narrador arquiteta a perda de um sentido imanente por meio
das relagdes sociais estabelecidas no romance. O estudo parte, primeiramente, do conceito de Georg
Lukacs ao definir o romance da desilusdo como a desintegragio, a auséncia de forma, devido a
incapacidade de as personagens dominarem o tempo existente dotado de forga e peso excessivos.
Buscaremos verificar a maneira pela qual o peso de uma condigao histérica, como a da Era Industrial,
permeada pela impossibilidade de atribuigdo de valores e significados simbdlicos ao mundo, se
reflete no interior das estruturas formais criadas por meio do olhar de um narrador onisciente. O
seguinte artigo é o resultado parcial de minha pesquisa de Iniciagdo Cientifica, financiada pela
Fundagio de Amparo a Pesquisa do Estado de Sdo Paulo (FAPESP)

North and South

Publicado originalmente pela Household Words entre setembro de1854 e
janeiro de 1855, North and South é o segundo romance de Elizabeth Gaskell a lidar com o
que grande parte dos criticos de sua obra convencionou chamar de “problema social’.

|”

Sendo classificada, muitas vezes, como a “consciéncia social” da Inglaterra oitocentista — a
qual atravessava processos irreversiveis de mudangas sociais, culturais, econémicas, entre
outras —, Mrs. Gaskell é equiparada a autores de sua época - como Charles Dickens ou
Benjamin Disraeli - naquilo que diz respeito a tessitura de suas narrativas “industriais”.
Industrial, grosso modo, pois aqui acompanhamos a familia dos Hale, que abandona sua
morada - o vilarejo de Helstone, ao sul da Inglaterra — e passa a residir na cidade industrial
de Milton - localizada ao norte -, onde eles, em um primeiro momento, assistem com
estranhamento a uma nova dindmica social em correlagdo direta com as engrenagens da
Histéria (personagem inominada nesta obra). Antes de darmos inicio a anlise do romance,
entretanto, iremos contextualizar brevemente o processo de serializagdo ao qual a obra foi

submetida - processo esse que envolve a relagdo de Mrs. Gaskell e Charles Dickens - e

caracterizar suas particularidades, uma vez que a versdo de North and South que

' Rafaella Gobbo Reis da Silva é aluna de graduagio de Letras-Inglés e Portugués da Faculdade de
Filosofia, Letras e Ciéncias Humanas da Universidade de S3o Paulo. E-mail:
rafaella.gobbo.silva@usp.br.
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analisaremos é aquela publicada em dois volumes, posteriormente a versdo em fasciculos
da Household Words.

E de comum conhecimento entre estudiosos da obra e da biografia de Elizabeth Gaskell
que a serializagio de North and South, pela Household Words de Charles Dickens, se configurou
como uma experiéncia conturbada para ambos os autores. Para alguns especialistas, a maior
fonte de problemas entre Gaskell e Dickens estava diretamente relacionada ao modo como se
desenrolou a estimativa de espago que os manuscritos da autora ocupariam na revista semanal
de Dickens. Sobre esse aspecto, Dorothy W. Collin? ao colocar lado a lado a versao impressa
pela Household Words - caracterizada por sua compressio — e a versdo publicada
posteriormente em dois volumes - revisada e modificada por Gaskell -, afirma que a versao
impressa pela revista expde nitidamente os resultados de um trabalho de escrita realizado sob
pressao por Mrs. Gaskell. Isso porque, quando os tipégrafos de Dickens fizeram a relagdo entre
as paginas manuscritas de Gaskell e o potencial de paginas impressas que apareceriam na
Household Words, houve um erro de calculo - o texto era maior do que o estimado. Ao perceber
que o romance tomaria muito mais tempo e espago do que o calculado por seus tipografos,
Dickens executa significativas compressdes nos manuscritos de Gaskell, suprimindo e
excluindo elementos narrativos importantes, além de induzi-la a acelerar a conclusdo da obra.
Larry K. Uffelman3, em um estudo similar ao de Dorothy W. Collin, traz a tona a frustragao,
exposta em correspondéncias, desencadeada em Dickens - “If | had known how it was to turn
out, and that when they said in Whitefriars ‘white', they meant 'black’, or when they said Ten'
meant Twenty,' | could not, in my senses, have accepted the story™* e “It is perfectly plain to me
that if we put in more, every week, of North and South than we did of Hard Times, we shall ruin
Household Words. Therefore it must at all hazards be kept down™ - e a insatisfagdo gerada em
Gaskell - “I've been sick of writing, and everything connected with literature or improvement of
the mind”® e “I had to write pretty hard without waiting for the happy leisure hours™ - devido a

tais erros de editoragao.

2 COLLIN, Dorothy W. “The Composition of North and South”. In: GASKELL, Elizabeth. North and
South: A Norton Critical Edition. New York; London: W. W. Norton, 2005,

3UFFELMAN, Larry K. “Elizabeth Gaskell’s North and South: the Novel in Progress”. The Gaskell Journal,
vol. 14 (2000), pp. 73-84.

4Apud Id. Ibid. p. 73.

5 GASKELL, Elizabeth. North and South: A Norton Critical Edition. New York; London: W. W. Norton,
2005, p. 411.

®1d. Ibid. p. 403.

71d. Ibidem.

65



YAWP #10 2021

Larry K. Uffelman, baseando-se na comparagao das versoes concebidas de North and South
e analisando os acréscimos de Gaskell ao produto final, enxerga a obra como um
Bildungsroman; para Uffelman, mais do que um mero desacordo relacionado a quantidade
de espago exigida pelo romance, o desentendimento entre esses dois autores candnicos se

caracterizava por uma diferenga quanto a concepgao da obra:

However, the misunderstanding between Gaskell and Dickens runs
deeper than the amount of space her novel would occupy in a weekly
magazine. At the heart of the dispute may be differing conceptions of the
novel she was writing and the one he had agreed to publish. Even the title
of her book seems to have been an issue. As has been noted many times,
she referred to her novel as either ‘Margaret’ or ‘Margaret Hale’ and not as
North and South. On 2 July 1854, Dickens wrote to her, perhaps testily, that
‘Margaret Hale is as good a name as any other; and | merely referred to its
having a name at all, because books usually have names, and you had left
the title of the story blank.’ By 26 July, however, the matter appears to have
been settled, with Dickens telling her that ‘North and South appears to me
to be a better name than Margaret Hale. It implies more, and is expressive
of the opposite people brought face to face by the story.’ For her the story
centered on the changing character of Margaret Hale. For him the center
of interest was the economic and cultural division between North and
South. Contextual matters suggest that Dickens preferred the title North
and South because he read Gaskell's work primarily as belonging to the
same genre as his own Hard Times, which was appearing in Household
Words while Gaskell was writing North and South.®

Para Uffelman, as modificagdes empreendidas por Gaskell na versao final da obra
sinalizam a “intencdo” da autora em construir sua narrativa, a priori, enquanto um
Bildungsroman. Essa possivel descri¢do, ainda que muito pertinente, ndo sera estritamente
empregada ao longo de nossa analise.

No que diz respeito as diferentes andlises articuladas ao redor de North and South
no Brasil, por outro lado, notamos uma diferenga, além de metodolégica, epistemoldgica.
Enquanto a critica especializada estrangeira - tal qual a apresentada por Uffelman, Collin e
outros autores que iremos abordar a seguir - centra-se em investigagdes de cunho estético,
que perscrutam a relagdo dialética entre literatura e sociedade, a critica brasileira, além de
incipiente, envereda por ambitos que possuem pouca relagdo com a teoria do romance e a
teoria literaria. Essas sdo andlises de teor sociolégico ou politico, visto que percebem o
objeto literario enquanto documento histérico. Tais estudos, encontrados desde os cursos

de Letras até os de Histéria, embora possuam suas excegdes explicitadas através de

8 UFFELMAN, Larry K. Ibid. p. 75.
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pesquisas mais consonantes ao discurso literario?, limitam-se a ponderagdes acerca das
relagdes sociais travadas na narrativa enquanto fatos histéricos passiveis de escrutinio. Esse
viés analitico, longe de ser inadequado, possui suas limitagdes no que se refere as diversas
leituras e niveis de significagdo que a obra literaria em questdo permite. Retomando as
abordagens de Antonio Candido™ e Roberto Schwarz", pretendemos examinar a forma
literaria em sua relagao direta com o processo social e histérico — ou, em outras palavras,
de que maneira se realiza a “formalizagdo estética de um dado externo a literatura™.

Desse modo, caracterizar North and South requer uma investigagdo menos generalista de
seu contetido, o qual ndo se restringe meramente a questdes industriais ou sociais.
Pensamos que, mais relacionado a fratura existente entre “eu” e “mundo”, o romance
confronta valores ndo mais forjados por sobre a pressuposta solidez do mundo para, entéo,
fornecer uma tentativa de resposta a essa cisdo. A principio, cremos que tal problematica

pode ser ilustrada pelo excerto de uma carta de Mrs. Gaskell, no qual a ideia de um “ser

dividido” é objeto de especulagdo da autora:

[..] that’s the haunting thought to me; at least to one of my ‘Mes’, for | have
a great number, and that’s the plague. One of my mes is, | do believe, a
true Christian - (only people call her socialist and communist), another of
my mes is a wife and mother, and highly delighted at the delight of
everyone else in the house... Now that’s my ‘social’ self, | suppose. Then
again I've another self with a full taste for beauty and convenience whh
[sic] is pleased on its own account. How am | to reconcile all these
warring members?

Nesse sentido, o olhar que acompanha os embates internos de Margaret Hale - a
heroina da obra — em constante choque com a experiéncia do mundo joga luz sobre esse

desconcertante processo de reconciliagdo com o outro e com o “eu”.

9 SIMIONATO, Deborah Mondadori. “Coming of Age in the Nineteenth Century: An Analysis of
Female Space in Mansfield Park and Pride and Prejudice, by Jane Austen; Jane Eyre, by Charlotte Brontg;
and North and South, By Elizabeth Gaskell”. 2020. 156 f. Tese (Doutorado em Literaturas Estrangeiras
Modernas) - Universidade Federal do Rio Grande do Sul, Porto Alegre, 2020.

'® CANDIDO, Antonio. “Dialética da malandragem”. In: O discurso e a cidade. Rio de Janeiro: Ouro
sobre Azul, 2015.

" SCHWARZ, Roberto. “Pressupostos, salvo engano, de ‘Dialética da Malandragem
sdo?. Sdo Paulo: Companhia das Letras, 1987.

2 |d. Ibid. p. 132.

3 Apud INGHAM, Patricia. “North and South”. In: The Language of Gender and Class: Transformation in
the Victorian Novel. New York: Routledge, 1996, p. 57, grifo nosso.

”

. In: Que horas
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A primeira recepgdo de North and South ofereceu opinides pouco complexas sobre
ele, as quais eram visivelmente resultado do modo como era entendida e realizada a critica
no periodo — uma vez que a pesquisa especializada, no campo dos estudos literdrios, s viria
a se constituir muito posteriormente. Embora tais investigagdes ndo recusassem a
evidente tematica social impressa na narrativa, North and South foi, por vezes, interpretado
por meio de equivaléncias faceis- ‘[...] The South is chiefly represented by an amiable ex-
clergyman and his family [..] The North is characteristically represented by Mr. Thornton
[...]® ou “It aims, nobly and generously, at reconciling two long-opposed sections of English
society, by exhibiting to each other the true and beauty of the other”.’® Dentre as resenhas
contemporaneas a North and South, a de Emile Montégut aponta para a coexisténcia
partilhada entre os dois polos que dao titulo ao livro, ainda que ambos permanegam em
constante oposigdo;7 Margaret Oliphant, por sua vez, indica, a partir de uma comparagao
com Jane Eyre, a posicdo inferiorizada da mulher em relagdo ao homem de poder, dentro da
qual amor se assemelha frequentemente a édio.® Essa diferenca entre os caminhos
interpretativos pouco revela sobre a heterogeneidade passivel de exploragdo no romance.
Porém, a consolidagdo da critica literaria iria produzir estudos menos assentados em
impressdes e mais fundamentados em aspectos formais da obra em questao.

Dentre os estudos tardios de North & South, Rosemarie Bodenheimer destaca
fortemente um permanente estado de mudanga na narrativa, ndo se atendo somente ao
sistema de contrastes que também se evidencia no romance. Em sua anélise, posigdes
tradicionais se fragmentam e transformam-se em outras; a mudanga na dindmica social
configura também uma mudanga pessoal, o que impede a obra de cair na denominagao

I))

simplista de ou “romance social” ou histéria de amor.” Patsy Stoneman, de maneira similar,
considera o imbricamento tanto de estruturas fundamentais da sociedade quanto de
relagdes de género para orientar sua andlise;** Aina Rubenius também suscita a discussao

de género, mas adiciona uma camada - a de classe - a sua analise ao destacar a mulher

*JAMES, Louis. “Context 1: Time Maps”. In: The Victorian Novel. Oxford: Backwell Publishing, 2006, p.
23.

'> GASKELL, Elizabeth. Ibid. p. 417.

®1d. Ibid. p. 420.

71d. Ibid. p. 423.

®1d. Ibid. p. 422.

'* BODENHEIMER, Rosemarie. “North and South: A Permanent State of Change”. In: GASKELL,
Elizabeth. North and South: A Norton Critical Edition. New York; London: W. W. Norton, 2005, p. 532
20 STONEMAN, Patsy. “North and South (1854)". In: Elizabeth Gaskell. Manchester: Manchester
University Press, 2006, p. 78.
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proletaria, e defende que essa tematica é posta em segundo plano por Gaskell em North
and South.* Por outro lado, Wendy A. Craik explora a topografia desse romance a fim de
desvendar a acepgdo de realidades e valores heterogéneos em cada espago citado® - e
acaba por recusar equivaléncias antes predominantes em estudos precedentes.

Ainda na esteira da critica materialista, Raymond Williams, ao tratar do grupo de
romances que discutiam o chamado “industrialismo” no século XIX inglés, avalia, através de
seu conceito “structure of feeling” [estrutura de sentimento],® a resposta de tais obras a
essa nova sociedade desajustada; para o critico, em North and South, a vicissitude produzida
por certas atitudes sociais ndo passava de um “mal-entendido” que poderia, pacientemente,
ser mitigado.* Jo Pryke, ecoando o mesmo teor de andlise dos estudiosos anteriormente
mencionados, indica que o que se encontra em foco ndo seria meramente uma teoria
econdmica e a discussdo em seu entorno, mas a mescla de valores morais e sociais em
associagao direta com um sistema econdmico cujas virtudes estio sendo fortemente
promovidas;*® de acordo com Pryke, é do encontro entre individualismo econémico e
responsabilidade social que temos a for¢a motriz da obra. Em linhas gerais, o recorte
empregado em tais exploragdes culmina em um ponto — mais ou menos - comum, o qual

serd também utilizado em nossa andlise.

# RUBENIUS, Aina. “Factory Work for Women”. In: GASKELL, Elizabeth. North and South: A Norton
Critical Edition. New York; London: W. W. Norton, 2005, p. 518.

2 CRAIK, Wendy A. “The Topography of North and South”. Id. Ibid., p. 523.

3 “It is, he [Raymond Williams] argued, ‘as firm and definite as ‘structure’ suggests, yet it operates in
the most delicate and least tangible part of our activities.’ Later he describes structures of feeling as
‘social experiences in solution.” Thus a ‘structure of feeling is the Culture of a particular historical
moment, though in developing the concept, Williams wished to avoid idealist notions of a ‘spirit of
the age.’ It suggests a common set of perceptions and values shared by a particular generation, and
is most clearly articulated in particular and artistic forms and conventions. The industrial novel of the
1840s would be one example of the structure of feeling which emerged in middle-class consciousness
out of the development of industrial capitalism. Each generation lives and produces its own ‘structure
of feeling,” and while particular groups might express this most forcibly, it extends unevenly through
the culture as a whole. In later formulations of the concept, however, Williams stresses ‘the complex
relation of differentiated structures of feeling to differentiated classes, and the area of tension
between ‘ldeclogy’ and ‘experience.” In: BARBERA, Jessica Rae; PAYNE, Michael. A Dictionary of
Cultural and Critical Theory. Oxford: Willey-Blackwell, 2010, p. 670.

24 WILLIAMS, Raymond. “The Industrial Novels”. In: Culture and Society 1780-1950. New York: Anchor
Books, 1960, p. 100.

% PRYKE, Jo. “The Treatment of Political Economy in North and South”. In: GASKELL, Elizabeth. North
and South: A Norton Critical Edition. New York; London: W. W. Norton, 2005, p. 548.
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Levando em conta a variada gama de caminhos interpretativos que o romance

possibilita — cujos estudos englobam desde a tematica da “filantropia inofensiva” até a
“formacgdo por meio da experiéncia -, torna-se evidente a complexificagio das reflexdes
que orbitam a narrativa. Em vista disso, proponho acrescentar outra chave de leitura a obra
a partir do pensamento de Georg Lukacs acerca da formalizagdo no discurso literario da
condi¢cdo humana em uma sociedade capitalista. Em outras palavras, busco explorar, sob
essa perspectiva, a resposta do romance de Mrs. Gaskell em relagdo aquilo que Lukacs
denomina “mundo abandonado por deus”;?® de que maneira essa problemética - “eu” e
‘mundo” - transfigura-se na estrutura literaria de North and South? Para tanto, a
compreensdo daquela realidade material que o romance configura literariamente assume
papel central em nossa pesquisa. Assim como Raymond Williams vé os assim chamados
‘romances industriais” como uma resposta aquela realidade histérica em transformagao -
e sem os quais nossa compreensdo desse periodo em particular seria incompleta -, Georg
Lukacs, ao conceber o mundo como inessencial em si, considera existir uma espécie de
inadequagdo entre alma e realidade que resulta na forma romanesca conhecida no século
XIX; a elevagdo do “eu” por sobre as estruturas da vida social, segundo o autor hiingaro,
constitui-se em um “juizo de valor” decisivo na derrocada da subjetividade. Ora, no mundo
regido pela convengdo, ndo ha espago para a autossuficiéncia da alma. Nada pode existir
por si nessa realidade social, sendo a alma responsavel por atribuir valores aos objetos que
habitam esse mundo - resultando, assim, em uma experiéncia da desilusao.

Inicialmente, é necessario por sob escrutinio a maneira como a realidade é mediada
pelo narrador. Raymond Williams caracteriza essa voz narrativa como um “sympathetic
observer”’ A conduta do narrador, a primeira vista, é de pressuposta objetividade; o rigor
empregado na descrigdo inicial apresentada ao leitor revela um pouco do teor dessa voz
que narra, descreve, desnuda e, acima de tudo, abstém-se de um papel julgador explicito -
independentemente da degradagdo moral ou ética que tal situagdo possa implicar. Nesse

sentido, as palavras de Franco Moretti®® ressoam, pois o narrador em North and South,

2 \WYATT, John. “The Inoffensive Philanthropist: The Way of Humility in North and South”. The Gaskell
Journal, vol. 20 (2006), pp. 102-114.

* KUHLMAN, Mary H. “Education through Experience in North and South”. The Gaskell Journal, vol. 10
(1996), pp. 14-26.

28 LUKACS, Georg. A teoria do romance. Trad. José Marcos Mariani de Macedo. Sio Paulo: Duas
Cidades; Ed. 34, 2000, p. 89.

29 WILLIAMS, Raymond. “The Industrial Novels”. In: Culture and Society 1780-1950. New York: Anchor
Books, 1960, p. 100.

3°Ver MORETT], Franco. O burgués. Trad. Alexandre Morales. Sdo Paulo: Trés Estrelas, 2014.
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naquilo que diz respeito aos alicerces de representacdo da realidade, desempenha sua
fungdo - narrar - com seriedade; esse ethos sério no ato de narrar, por vezes, revela
contradigdes morais e, por vezes, expde a sofreguidao na qual Margaret, em certos pontos
da narrativa, recai. Entretanto, ndo somente aspectos psicolégicos sdo expostos; aspectos
do mundo e seus satélites sociais sdo objeto de exame do narrador. E por meio da
observagdo dita analitico-impessoal, objetiva e séria, que o narrador organiza os
acontecimentos sem sobrepor a eles a lamina fatalista do julgamento axiolégico. Nos
termos de Moretti, é pensando na narrabilidade de estruturas complexas3? - tais quais as
daquela sociedade na qual o romance se insere — que o narrador se posiciona. Por isso é
conferido protagonismo a voz de Margaret; sua posi¢do privilegiada na estrutura do
romance, a qual lhe permite transitar nas mais diversas esferas sociais, possibilita que o
narrador vislumbre - ainda que sob um viés ideolégico - as variadas vozes que ressoam em
North and South. A voz narrativa reconhece uma abrangéncia social, a qual se distingue da
protagonista, e forja seu compromisso com a realidade ao diferenciar a linguagem
empregada pelas personagens em seus respectivos ambientes sociais como também os
“objetos” pertencentes a cada esfera.

Pensemos, por alto e no nivel de apresentagdo, a estruturagdo de North and South:
apesar de a obra dividir-se em dois volumes (volume | correspondendo aos vinte e cinco
primeiros capitulos e volume Il aos vinte e dois capitulos restantes), essa segmentagdo nio
implica, necessariamente, um recurso estilistico ou narrativo. Entretanto, é possivel atribuir
um ponto médio ao romance, pois serd a partir desse marco que a dita tentativa de resposta
ao embate entre “eu” e “mundo” se desdobrara. O motim (localizado no capitulo vinte e dois
do primeiro volume), nesse sentido, funcionard como a baliza narrativa da obra, mas
devemos, igualmente, verificar quais outros eventos narrativos, sempre mediados pela
onisciéncia do narrador, se aglutinam a essa pedra angular. Em um momento anterior ao

ponto médio do romance, temos dois pontos narrativos de grande relevancia para os

3'1d. Ibid.

32 Ao recortar cenas que incluem objetos referidos como femininos - tais como xales indianos ou
vestidos de musselina —, Kerri E. Hunt defende que, mais do que indicadores d